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Teacher’s Notes

The Contact A/v}oroacﬁ

What is the Contact Ap}oroacﬁ?

The Contact Approach is a communicative approach to language learning
that attempts to shift the focus of learning from the formal environment
of the classroom to the informal environment of the target language community.
This is done by directing the language learner's attention to using his

contact with the native speaker as a means of learning the language.

Such a concept is not a new one.. More than a decade ago, Earl Stevick
advocated a curriculum that had as its base 'community-oriented tasks'
which would remove the learner from the 'controlled' language learning
situation and put him into an environment where he both wanted and needed
to communicate. Such an approach was implemented at Rutgers University
in 1969 and 1970 under the name "Errand Activities"”. And more recently,
the UBC Language Institute (1977) coined the term 'contact' to 'capture
the essence of such real-life encounters between language learners and

native speakers.'
What are the main feat’ures of the Contact A]o}aroacft?

The Contact Approach parallels in some ways the approach the socio-
linguists use when they study language within its social context. The
language learner, like the sociolinguist, does the pre-field work (class-
room preparation), penetrates the speech community (contact assignments),
interacts with the native speakers for a specific communicative purpose
(contact tasks) and where possible tape records the interactions, and then
analyzes the recorded speech data and shares the experiences he has had

(the feedback sessions).

In essence, we could say then that the Contact Approach has four

main features:




Teachers Notss

T;\,Z Cont'act Event (A,SS{jﬂW"-t‘) is the social event around which the
encounters between the language learner and the native speakers take
place. For example, the social event could be chatting with a

Canadian family in their home or asking a passerby on the streets of

Vancouver for directions to a specific tourist attraction.

/
C[&55r00”1 %%?ﬁdfﬁf?O?t centers around task-oriented activities designed
to help the student cope with some of the interactions that may occur
during the assignment. Such activities also serve the purpose of

building up the learner's confidence.

¢Tﬁe Cbnfhzt’?&s&s are the tasks the learner carries out during the
event to retrieve specific kinds of information.

These contact tasks are mainly aural/oral tasks although some tasks
involve observation, reading and writing skills. These tasks do not
control the speech event but rather serve as a means of guiding the
learning content. The tasks can roughly be divided into three types:

a. Information-gathering tasks which center around the kinds of

information the learner may wish to retrieve; e.g., iInformation
about the Canadian school system.

b. language use tasks which focus on how the target language 1s used

to carry out different social routines; e.g., how native speakers

handle introductions, pay compliments, give directions and so on.

Q

cultural observation tasks which direct the learner's attention

to some of the cultural differences between Japanese and Canadians;
e.g., body language.
These are rough divisions and more often than not there is an overlap.
This will become evident in the examples given throughout each contact

unit.

’
Thz FQW(BQCL Sesmons refer to the classroom time spent on sharing
the learners' experiences and analyzing the recorded data under the

teacher's guidance.
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Student Notebook.

Ex}o(orz’rg Downtown Vancouver Contact Assz’jnmeni’

Overview

The Exploring Downtown Vancouver Contact Assignment will familiarize
you with places of interest in downtown Vancouver by taking you on a mystery
trip of the area. It is a mystery trip because you will not know in
advance which places you will visit or what route you will take. You will

do the mystery trip in pairs or small groups of three.

Each mystery trip involves you in doing two kinds of contact tasks:
a) 'direction' tasks and b) 'place information' tasks. Both tasks are

language learning tasks.

The 'direction tasks' require you to talk with passersby (Canadians)
on the streets of Vancouver in order to retrieve direction information
to specific place locations you do not know. You must listen carefully
to the English speaker's directions. Do not be afraid to ask the English
speaker to repeat the directions if you do not understand. When you have
retrieved the necessary information, you must go to that place and carry

out the place information tasks.

'Place information tasks' may or may not involve you in talking with
Canadians. Some of the tasks require you to read posters, brochures or
signs in order to retrieve the information. Other tasks ask you to talk

with salesclerks or B.C. Tourism representatives.

The teacher will ask you to tape the conversations and write down

information about the places you visited.

Before you do this contact assignment, the teacher will do several

activities in the classroom to help prepare you for the event.

You will have fun doing this mystery trip and will learn a lot about

Vancouver's places of interest and the people who live here.

Teacher's Notes

’Exp[or[nﬁ Downtown Vancouver Contact Unit

The Exploring Downtown Vancouver Contact unit provides suggestions
for turning a visit to the downtown area into a language learning experience.
The Contact Assignment takes place on the streets of Downtown Vancouver
and involves the students in interacting and conversing with Dpassersby
(native speakers) in order to retrieve directions to specific places of

Iinterest.

The students carry out these 'direction-information' tasks 1In pairs
or groups of three. Each group carries a tape recorder and mike placed
discreetly in a carry bag so that the conversations between the native
speaker and themselves can be recorded. When the students reach their
destination, they are asked to carry out 'place information' tasks which
mainly involve reading signs, posters and brochures in order to retrieve

information about the hours of operation, the admission fee and so on.

From a language learning point of view, the Exploring Downtown
Vancouver Contact (the Downtown Contact) gives highest priority to the
effective transfer of information. Therefore, the focus of the unit is
on helping the student effectively signal which place he is looking for
and on helping him retrieve the necessary information so he doesn't get

lost.

The target objectives of this contact unit are that the student

should be able to

a. request directions to specific places in the down- REQUEST FOR

town area from passersby DIRECTIONS
b. understand the passerby's directions so he can

follow the direction steps given DIRECTION

4 v g RESPONSES

c. recognize and understand how the passerby signals

that he doesn't know the direction route
d. check back with the passerby for confirmation or DIRECTION

clarification of the direction steps, 1f necessary CONFIRMATION/
CLARIFICATION
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Toacher's Notes

Overview cf the Downtown Contact Unit

On the following pages, a flow chart has been provided to give you

an overview of the activities in this unit.

The unit is organized so that the students can move through the
activities via different routes depending upon their language needs. For
example, all activities on the central axis (Activities I and II, the
Final Preparatory Activities, the Contact Event and Feedback Sessions)
are compulsory and represent the shortest route the student would take
through this unit. Activities I and II are diagnostic ones which help
the teacher pinpoint some of the difficulties the student is having when

asking for and following directions.

Activities A'Ak "B JrU¢h rand "D " to ‘the ‘left*and rightiof the'central

axis represent the alternate routes the student can take. These supplementary

activities are optional since it is not necessary to teach the student

something he already knows or can do.

Procedure

All students start with Activity I except the Basic Beginner students
who should start with Activity 'A' if you feel that the students' level
of comprehension is so low that the mystery trips (Activity I) would be

too frustrating for them to attempt.

Possible routes to take after completion of Activity I or 'A' have
been outlined on the flow chart. For example, a Basic Beginner would
probably proceed to Activity 'B' before trying to do Activities I and II
and upon completion of I and II if he still needs further Iinstruction

understanding the native speaker's utterances, he may do Activity 'C'.

The Upper Beginner student, on the other hand, would probably proceed
from Activity I to Activity II or if he had difficulty with Activity I, he

would be directed to Activity 'A' and/or 'B' before attempting II.

A student who needs minimal instruction may only do Activities I

and II and possibly 'D' before moving on to the Final Preparatory Activities.



Teacher's Notes

The Activities

All the activities in this contact unit are task-oriented and are

developed for the Beginner and Intermediate levels.

The purpose of the activities iIs not only to help the student learn
English but also to help him build up his confidence so that the contact

assignment doesn't become a negative learning experience for him.

Please feel free to supplement these activities by additional ones
of your own that are appropriate and relevant. However, remember that
the direction tasks you have the student do in the classroom should not
be identical to the tasks he does on his contact assignment because

there would be no 'information gap'.

Classroom Preparation

Preparation will involve between 4 and 6 hours of class time over a
period of 3 or 4 days. Preparation cannot be done in one day. Feedback

sessions will involve about 2 hours of class time.
Activities
For your information the diagnostic activities are:

Activity I - Mystery Trips Around Downtown Vancouver, p. 7Z

Activity II - Identifying and Locating Major Landmarks in
Downtown Vancouver, p. 17

The supplementary or teaching component includes:

Activity 'A' - Following Directions on a Maze Grid, p. 24

Activity 'B' - Following Directions on a Downtown Vancouver
Maze Grid, p._ 29

Activity 'C' - How Well Can You Understand The English Speaker's
Direction Signals?, p. 34
(a simplified version of Activity 'D'; appropriate
for Beginner students)

Activity 'D' - How Well Can You Understand The English Speaker's
Direction Signals?, p. 42
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Teachar's  Notes

Tnitial Presentation: ’Dz’agnosz’ng the Students’
Lan.gua'c}e Ab{((fy

One of the main weakness of the EFL student who goes abroad 1is not
his inability to speak, but his inability to understand the native speaker's
utterances. Listening skills are very important,Aespeciallg for the EFL
student who often finds himself in the situation of having to ask a native
speaker for directions from one point to another point in the city. In
such situations the student must be able to understand native speech at normal

speed as well as understand the unstructured language encountered in the

replies.

___ Both diagnostic Activities I and II involve map reading and center
around direction tasks given verbally. The first diagnostic activity is
primarily a listening exercise whereas the second diagnostic activity

is a listening and speaking one.
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'L’CWLW L ystery G'Lp. Around Downtonmn Vancouw Activity L~ Mystery Grips Around Downtown Vancouver

The following exercise requires you to follow a sequence of directions

from Point 'A' to Point 'B' to Point 'C' and so on until you reach the Objective:
final destination.
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Be sure to record the information under the appropriate mystery

about the destination from the map.
trip number.

The teacher will demonstrate the procedure ; + tasks the students will be
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ALBERNT ST.

BARCLAY ST.

'U
BURRARD ST.

HORNBY ST.

BURNABY ST.

[HARWOOD ST

HOWE ST.

SEYMOUR ST.

RICHARDS ST.
i BT
HOMER ST.

et e

GRANVILLE ST.
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~E

HE LMCKE!
HELMCKEN ST
i

DAVIE ST

i

i

—

S 8 L

HAMI LTON ST.

HAM | LTON

MAINLAND ST.

MYSTERY TRIP A

(Destination: Woodward's)

= e e ; " :

e
‘ 1. Start at the corner of Burrard and Robson. \
2. Go along Robson, past Granville to Homer. i
3. Turn left and go down Homer to West Hastings. ;
| 4. Make a right turn and go to Cambie Street.
| 5. what's the name of the department store on you left bewteen ‘
|
l Cambie and Abbott?
) g s e o i ‘
MYSTERY TRIP B (Destination: Pacific Centre)
- 1
| o - L
| 1. Start at the corner of Carrall and Water Street.
| 2. Go along Water Street to Richards.
i 3. wWalk up Richards to Georgia and turn right.
{ 4. Go past Seymour and Granville.
| 5. What is the name of the centre on your right?
Note: These directions are recorded on language master cards and on cassette
tapes. Each direction step on the tape is repeated three times.
The students do not have a transcript of these directions since it 1is
a listening activity. A complete transcript for the teacher's use 1is
found in the Appendix on pages: 7o09- 710

Procedure

1. Divide the class into two groups and give each group member 25 or=3 coples
of the Downtown Vancouver Map and one copy of the Mystery Trip worksheet
(on p. 13 of this Guide). Each group should have a language master and
cards or a tape recorder and a tape.

2. Have the students listen ot each mystery trip, then trace the directions
in pencil on his map. when he reaches the destination, he should write
the name of the place on his worksheet.

Note: There is only one set of 5 mystery trips in each resource package,
so have on group start with Mystery Trip 'A' and another group
with a different one. Rotate the trips as each group finishes them.

3. As the students do the listening direction tasks, move from group to

group to see if anyone is having great difficulty reaching the mystery
destination and extracting the relevant information from the map index.
what the students

The worksheets should help give you an indication of

can or cannot do.
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Student Worksheet
Activity T - Mystery Tups Around Downtown Vanconver

MYSTERY TRIP 'A'

Destination:

MYSTERY TRIP 'B'

Destination:

MYSTERY TRIP 'C'

Destination:

MYSTERY TRIP 'D'

Destination:

MYSTERY TRIP 'E'

Destination:

MYSTERY TRIP 'F'

Destination:

If any student or group of students finds the tasks too difficult,
stop the activity at an appropriate place and redirect him/them to
the direction tasks in Activity'A' and/or 'B'.

If they have little or no difficulty doing the Mystery Trips, have them
do Activity II, "Identifying and Locating Major Landmarks in Downtown
Vancouver™, p: 17 . This activity requires the student to give
directions verbally to another person.

Follow-up: Have the students describe the route they took and/or
select one mystery trip and have the students do an oral dictation.
Another good exercise 1s to get the students to describe the location
of each of the five destinations.

Note: If there's time or if one group finishes early, select one of
the Mystery Trips and have that group do an oral dictation., This is
an excellent exercise to focus the student's attention on the language
used in giving directions.
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Teacher's Notes

Act{v{iit/ 1 - Ia@nty’[y[nﬁ and Cocat{nﬂ Mcybr Landmarks

in Downtown Vancouver

’ 14 ’ (N
Listening and Sjpeakzng Achwf:j
This activity will familiarize the students with some of downtown
Vancouver's major streets and landmarks. This information will be useful
to the students when they do their contact assignment in the area because a

passerby may make reference to these street names or landmarks when giving

directions to them.
The purpose of the activity is three fold:

a. to determine if the student can understand and follow a sequence
of directions to different landmarks in the area;

b. to determine if the student can effectively give directions
verbally to another party;

c. to determine if the student can effectively signal confirmation
or clarification of the directions steps when he isn't sure of

the route.

Student Tasks

The activity is done in pairs and the discourse is structured by
the student rather than read from prepared direction cards as in Activities
'A! and 1B

All the direction tasks have an 'information gap'; that is Student A
is put in the position of asking his partner for directions to a place
location he doesn't know. His partner (Student B) has the information in
the form of a diagram and is responsible for explaining the route in his own
words. Student A traces the route on his map of downtown Vancouver
and when he reaches the place location he shades it in on his map and

labels it.

Materials:

a. 4 copies of the downtown Vancouver map (page 18 Y for
each student. Each map has eight starting points numbered on it.
These numbers correspond to the starting points marked on the diagrams
described below. (Available in student handout file)

b. a set of direction diagrams (Numbers 1 to 4) for Student A of the pair.
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Teachar's Notes

(Numbers 5 to 8) for
Student B.

Each diagram is mounted on 8%" x 11" construction paper and shows the
route to take to one of the Major landmarks or buildings in the downtown
area. For example, Diagram #l1 shows the route to the Hotel Vancouver
from the corner of Hastings and Granville. Diagram #2 shows the route to

take to Robson Square from the corner of Hastings and Cambie.
Full-scale copies of all 8 diagrams are in the Appendix, PP- 7ij; - #/5.

The complete list of destinations is as follows:

the corner of Destination

Starting Point:

Diagram #1 Hastings and Granville Hotel Vancouver

Diagram #2 Hastings and Cambie Robson Square

Diagram #3 Georgia and Granville The Main Police Station

Diagram #4 Dunsmuir and Homer St. Paul's Hospital -

Diagram #5 Davie and Burrard The Bus Depot

Diagram #6 Robson and Burrard Harbour Centre

Diagram #7 Main and East Pender The Bay

Diagram #8 Water and Carrall The Main Post Office
d. one set of 4 gquestion cards for Student A. Each card asks for directions

to one of the destinations listed in Diagrams #5 through #8.

€. one set of 4 question cards for Student B. Each card asks for directions
to one of the destinations listed in Diagrams #l1 through #4. For
example, the question card for Diagram #1 reads:

1. Put your pencil on the number 1 on your map. This is your
start position; the corner of Hastings and Granville.

2. Ask for directions to the Hotel Vancouver.

3. Trace the route on your map.

4. When you reach your destination shade in the place location
and label it.

A complete set of question cards 1s in the Appendix, p.

19




Teacher's Notes p

f. a class set of map folders; one for each pair of students.
The map folders are optional but useful for concealing the direction

diagram so that no one can copy it.

(A1l materials are available in the resource file)

Preparatory Activities:

Before you have the students do the activity in pairs, we suggest you
do the following exercises with the class:

a. Check to see that the students understand that each side of a rectangle
represents one block. You could do this by giving each student a
downtown map and a starting point; e.g., corner of Granville
and Georgia and ask him to go 3 blocks south then tell you what
corner he is at.

b. Go over the pronunciation of the street names because communication
breakdowns are often due to mispronunciation of proper names. Use
the downtown map for this prep.

The Activity:

1. Divide the students into pairs facing each other. Give Student A
the set of diagrams numbered 1 to 4 and a map folder (optional) .
If 'A' uses the folder, instruct 'A' to place the four direction
diagrams in the map folder so that his partner cannot see them.
Give Student B four copies of the downtown map and the set of four
question cards that correspond to the Diagrams Wi o R

2. Student 'A' must not show his direction diagrams to 'B' since the
tasks require both students to exchange the information verbally.

3. Start with the direction task for Diagram #l1. Have the class, in
pairs, do the first one step by step under your supervision so that
they understand the procedure. This will enable them to work through
the remaining direction tasks in Diagrams #2 through #8 at their
own bace.

4. Have Student A find the starting point #l1 (the corner of Hastings
and Granville) on his diagram and Student B the same starting point
on his map. If necessary, clarify that each number on the downtown
map represents the place the student is standing at the moment he
chooses to ask for directions to a specific location.
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Student B initiates the conversation by asking for directions to the
place indicated on his question card. For Diagram #l, the guestion
is to ask for directions to the Hotel Vancouver. Student B must
formulate his own direction question. He may choose to say "Where
is the Hotel Vancouver?" or "Could you tell me where the Hotel
Vancouver is?" or "Do you know where the Hotel Vancouver is?".

Note: It might be best at this time to note how different students
formulate the direction question and write these down on the blackboard
so that the class can see that there are a number of ways of posing

the same question. However, if all the students ask the question
"where is the Hotel Vancouver?" then try to elicit from the class

the alternate ways of asking the same gquestion. Encourage the students
to pose the question using these alternate forms.

Student A has the necessary route information on his diagram and must
explain (in his own words) the route to rgro o As At dees this,

'B' traces the route on his downtown map. When he reaches his
destination (i.e., Hotel Vancouver), he shades in the location

and writes the place name on his map.

Note: Since some of the students may not understand the meaning
of 'shade in the area', you may have to demonstrate this
instruction on the blackboard.

If necessary, either partner can request clarification or confirmation
of the directions in order to establish the 'correct' route.

When the direction task has been completed and 'A' agrees that

'B' has correctly labelled the location, then the pair moves on

to the direction task in Diagram #2 then #3 and #4. Each time 'B'
uses another copy of the downtown map.

When 'B' has marked all four routes and labelled all the place locations
on his maps, the students change roles and this time 'B' gives 'A'
directions. To do this, give 'A' four copies of the downtown map

and the set of question cards that correspond to Diagrams #5 through

4#8. Student B gets the corresponding diagrams. The pair follows the
same procedure except this time 'A' traces the routes on each of his
maps and shades in the place locations.

As the students do Activity II, make note of their areas of difficulty.
Some guideline gquestions to follow are:

a. Does the student know how to formulate direction questions using

such question words as 'how' and 'where'; e.g., "How do I get
to Robson Square?" or "Where is Robson Square?"

b. How many different ways does the student ask for directions?

21

Does the student always ask a direct question such as "Where is Robson

Square?" or does he preface his gquestion with such phrases as
"Do you know . . .", "Could you tell me . . ." as in "Could you
tell me the way to Robson Square?"
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c. Does the student understand his partner's directions when they
are given only once? Does the student check back to confirm
the directions he just heard? If so, what difficulties does
he have? Does he misunderstand street or place names? Is he
confused over which way is right or left or north or south?
Can he repeat or paraphrase a sequence of directions that
include two or more direction steps?
Based on this assessment of the students’' needs, you will have to
decide whether or not they need further instruction in asking for/following
directions and/or checking back for confirmation or clarification of the

directions.

If any student cannot successfully complete the tasks, have him
turn to Activity 'B' or if necessary Activity 'A' and work through the

Maze Grid exercises then try Activity II again.

However, you may decide that the student is capable of functioning
adequately in such situations. If this is the case, proceed directly to
the Final Preparatory Activities. On the other hand, if you feel that
the student can benefit from further work on understanding the native
speaker's utterances, turn to Activity 'D', "How Well Can You Understand
the Native Speaker's Direction Signals?", p. 42 and have him work
through the listening exercise.

Note: For Basic Beginners this activity may be too difficult so have them
do Activity 'C', a simplified version of 'D'.
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Teacher’s Notes i

X start

Act'{vz’fy A - To[[owfnﬂ Directions on a Maze Grid

This maze grid exercise has been desinged for students who need practice

in following a sequence of directions in which the direction vocabulary

is restricted to cardinal points, block numbers and/or left and right

directions. Students who have difficulty understanding general direction

~
h

t

terms or who had great difficulty with Activities I and II will benefit from |

this exercise.

Objective:

The student should be able to

a. follow a sequence of directions from the 'starting point' to

the *'finishing point' on the maze grid, p. 23 .

b. repeat or paraphrase the direction steps
Te—+—n

Materials:

a. four copies of the maze grid for each student
(Available in the Student Handout file)

MAZE GRID

b. a map folder for each student (optional)
(Available in the resource file)

c. four different sets of written directions made by the teacher
(2 sets available in the resource file). Each set of directions
can be as simple or as complex as you wish; €.g., a set of 'easy'
directions could be restricted to cardinal points and block numbers
| (Set 1) whereas a 'complex' set of directions could include left
and right directions as well as cardinal points and block numbers

; (Set 2).
| -% SET 1 (easy) I SET 2 (complex) 1
 veanf S i
H .EE Find the 'start' position. % Find the 'start' position. %
boge. 1. ‘co'neteh I block, f 1,  Go.north 2 blocks. f
) ;1: 2+¢ Go west 2 blocks. g 2 Turn left and go 3 blocks. f
3. Go'north 3 blocks. | 3. _Turn south and go 2 blocks.
i 4. Go west 2 blocks. 4 Turn right and go 3 blocks.
? 5" Go-sodth I Blogk. 5 Turn right again and go 3 blocks.
s 6. Go west 3 blocks. 6. Turn left and go 1 block.
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When making your direction cards, be sure to number each step. Suggest
you have a minimum of five steps and a maximum of eight. The number |
of 'easy' or 'complex' sets of directions you make will depend upon

the level of your students. For the Basic Beginner students it might
be best to start with an 'easy' set and work up to the more difficult i
sets. The Upper Beginner and Intermediate students may be able to j
start with a more difficult set. v

Note: For Idea B, p. 26 , you will need 8 copies of each set of directions. |

r
d. 3 language masters for Idea B (optional) i

Preparatory Activities:

b~

|
Before the students do the activity below, have them locate the north, i
south, east and west sides of the grid and the 'starting' and 'finishing' [
points. Tell the students that each side of the square represents ‘
one block. Have them count the number of blocks running in a north/

south direction and in an east/west direction. This exercise will w
familiarize the students with the block counting system.

2. For exercises that involve 'left' and 'right' directions as well as “
cardinal points, have the students as a class first pace out the i
direction steps together. This can be done by drawing a large maze
grid on the blackboard and having the students chalk in a route or by
placing 16 blank sheets of paper (8%" x 11") face down in a maze grid
format on the floor so that the students can walk threough 1t.

into account the direction he's facing at the moment he has
completed the previous direction step. Students often get
confused over this point.

|
Note: To determine which way is left or right, the student must take |

Idea A: (Beg.)
L Class Activity

1. Give each student a map folder and instruct him to place his maze J
, grid inside the folder so that his classmates cannot see it. The ,
1 teacher should do the same with her maze grid.

%
2. Select one set of directions and appolnt one student to give these }
directions verbally to his classmates who must then mark the route 5

|

5

|

||

;I on their grids. The student must not show the set of written directions
‘ to his classmates because the purpose of the activity is to follow
'l a sequence of directions given verbally.

3. Begin by having each student put his pencil on the 'start' position.

The student giving the directions should give the directions one
step at a time; e.g., after he has given Step 1 "Go north one block",

- he should pause before he gives Step 2 "Go west two blocks". The

‘ students tracing the route on their grids must echo back as a group
each direction step they hear; e.g., "Go north one block " %
This gives them practice in checking back to confirm that they've
correctly understood the direction step. The direction-giver can
then verify whether or not the direction step is gorrect.
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4. The activity continues in this manner until each student has reached
the finishing point. The students then take turns describing the
route; e.g., "First I went north one block then I went west four
blocks, then north one block again . . ."

If a student didn't reach the finishing point, pair him with another
student and have that student repeat the directions while the student
traces the route again on his grid.

5. Have the students repeat the activity two or three times, each time
selecting a different set of directions and a different student to
be the direction-giver, or have the students do the activity in pairs
as described in Idea B below.

Note: The first time it might be best for the teacher to be the
direction-giver.

Idea B: (Upper Beg., Int.)
Paired Activity

1. Before you have the students do this activity in pairs, have them
do one example as a class so they become familiar with the procedure
and the importance of repeating the directions.

2. Put the students in pairs, facing each other. Give one partner
the map folder and maze grid and the other partner the set of written
directions.

Note: Give the same set of written directions to each pair of students.

3. Student A gives the directions verbally one step at a time to his
partner, Student B, who then traces the route on his grid. His partner
must repeat or paraphrase each direction step he hears. Student A
(the direction-giver) must confirm whether or not the direction step
is correct before he proceeds to the next one. If Student B traces
the route correctly on his grid, he should reach the finishing point.
If not, have Student B describe the route he took to his partner (the
direction-giver) who then can check to see where the problem occurred.

4. When Student B has reached the finishing point, have the students
change roles and repeat the activity, except this time US€ a different
set of directions. If you wish, have the students do this activity
three or four times, each time using a different set of directions
and an unmarked copy of the maze grid.

5. Follow-up Activity:

As a follow-up activity, have each student find a new partner and
describe to that partner the route(s) he marked on one of his grids.
An alternative is to have the students, in pairs or small groups, make
up a set of directions on language master cards and give this set

of directions to another group to follow. |
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Teaching Points: a.

direction vocabulary
e.g., north, south, east, west, one block, two blocks,

left, right

giving directions
e.g., Go north two blocks.
Turn left and go three blocks.

giving a sequence oOf directions
.Gy TAIESE o Sl NEXT 5 o . then
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pass in order to reach his destination. The direction steps should
be numbered and should not exceed 6 steps. Since the direction
steps are given two at a time, make sure you have an even number
of steps. A more detailed explanation is in the Idea section.

Note: For the paired activity in Idea B you'll need 8 copies of
each direction set.

Set 1

Find the 'start position.

1. Go north on Seymour to Robson.

2. Turn left and continue along Robson past Granville Optical.
3. Go past Howe and Hornby Intersections to Burrard.
4

. Turn right onto Burrard and continue north 3 blocks.

set 2

Find the 'start' position.
I'." 'Go north two blocks to Georgia.

2. Turn left onto Georgia and continue past Birks and Eaton's to
Hornby Street.

3. Turn right and go north one block then west one block to
Burrard.

4. Turn right again and go past the Bentall Centre to the end
of the block.

Set 3

Find the 'start' position.

l. Go north on Seymour past the Bank of Montreal.
2. Continue through the Dunsmuir intersection to Pender Street.
3. Turn left onto Pender and walk two blocks to Howe.

4. Turn south on Howe and continue until you reach the Georgia
Hotel.

5. Turn right and go two blocks to the Christ Church Cathedral.

6. Then go north two blocks.

Preparatory Activities:

We suggest you do the following exercises with the class before you
have the students do the activity on their own.
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Check to see that the students understand that each side of the square
represents one block.

Go over the pronunciation of the street and place names because
communication breakdowns are often due to mispronunciation of proper
names. Use the Downtown Vancouver maze grid for this activity.

Have the students identify and describe verbally the location of each
of the streets labelled on the grid; e.g., 'Burrard'. When one
student has located the street, have him describe its location in
terms of the direction it runs, which streets run parallel to it and
which streets run on either side of it; e.g., "Burrard Street runs

in a north-south direction. It runs parallel to Hornby and is located
between Hornby and Thurlow." If the student has difficulty describing
the location, get his classmates to help. Continue in this manner
with each student taking a turn describing the location of one street.

Note: Be sure to have the students use the word 'parallel' when
describing the street location.

Have each student identify and describe verbally the location of the
following places labelled on the grid; Eaton's, Capitol 6, Four
Seasons Hotel, Japan Airlines, B.C. Telephone Company, and Christ
Church Cathedral. In describing each place, have the student describe
its location in terms of the street it is located on, what place it

is next to or opposite from; e.g., "The Four Seasons Hotel is on

the corner of Howe and Georgia . . . opposite the Toronto Dominion
Bank."

If you wish, have the student describe the location of other places
marked on the grid. However, do not add place names to the grid

since some of the major landmarks have been purposely deleted because
they have been included in Activity II or in student's mystery contact
tasks; e.g., "The Hotel Vancouver"”, "Vancouver Public Library”

Based on the students' descriptions of street and place locations,
have each student do the following exercises in his notebook:

a. ‘make‘'a list of useful directionivocabulary; ‘e.g., across
from, next to, beside, near, opposite to, etc.

b. write @ one or two line description of five street locations

c. write a one or two line description of five place locations

Idea A and B:

¥

Follow the same procedure described in Idea A and B of the Maze Grid
Activity 'A"' (p.25, 26 ) except this time use the Downtown Vancouver
and the corresponding direction cards. Get the direction-giver to
give two directions steps at a time instead of one step; e.g., the
student would give Steps 1 and 2, pause and if necessary clarify

any misunderstandings then continue with Steps 3 and 4 and so on.

and "The Bay".
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2. The student who is tracing the route on his downtown maze grid must
repeat or paraphrase the two direction steps he hears. The direction-
giver must confirm whether or not the route is correct before proceeding.

Note: This exercise requires a higher level of concentration on the !
part of the student and better prepares him for understanding i
a sequence of directions that is given consecutively without
long pauses between each step; a situation he will definitely
encounter when he asks a native speaker for directions.

Idea C: (Directions in Pictorial Form)

An alternative to the written direction tasks is to trace the direction
steps on a copy of the downtown maze grid and give this to the direction-
giver who is then responsible for structuring his own discourse to his

partner so he can trace the route on his downtown grid. This activity

is best done as a follow up to Ideas A and B and the sets of direction
tasks should be different from the written direction cards since it is not
necessary for the student to repeat direction tasks he has successfully

completed.

The procedure for Idea C is exactly the same as the procedure described
in Idea A and B and in Activity 'A'. An example of a direction card in

pictorial form is shown below.
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Follow-up Activity:

a. Have the students describe the route they took. The students can do '
this in pairs by having each student record his direction steps on i |
language master cards or cassette tape and getting his partner to check :
them. If there is time, have the students, in pairs, describe on
language master cards the location of each major landmark they passed.
This is a challenging exercise since the student must try to describe

the exact location of the place using only one language master card
for his description. Check each description for accuracy then have

- bba abidank write the descoription.in his hotebook.
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h. If the students had difficulty with Activity II, p. 17 ’

Teaching Points: a. direction vocabulary
e.qg., left, right; turn on to, go past
go along

b. identifying/naming landmarks
e.g., Eaton's

Georgia and Howe.

d. giving a sequence of directions

turn right and continue along to .

easier tasks and have them work through the exercise again.

make up

=%

c. describing the location of major streets and places
e.g., The Four Seasons Hotel is on the corner of

e.g., First go north on Seymour to Georgia, then

- .
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Ad'z’v{fy 'C' - How Wl Can You Understand The
T:'nﬂ[z’sft S};:eafzer’s Direction S’z/gnafs?

Lovel : ’Bejz’nner

b~

Six exchanges between native Englis
g

h
master cards. Each exchange focuses on different ways of asking for directions

e

uct

10)]

and responding to requests. Three of the exchanges signal the passerby
doesn't know the place location and three exchanges ask for clarification

of the direction request.

The script of these exchanges 1is based on actual conversations that
took place on the streets of Vancouver in the summer of 1980. A transcript

of the language master cards follows. The students are not given a copy.

tudent Listening Tasks

This activity is a simplified version of Activity 'D' and the tasks
require the student to listen to the exchanges and fill in the missing
parts of each exchange.

The purpose of the exercise 1s three-fold:

a. to help the student recognize ways a person may ask for/give

directions;

b. to help the student recognize how a person signals he doesn't

know the place location;

c. to help the student recognize how a person signals a request

for clarification.

Materials:

For this exercise you will need one language master and listening
post for each group of 6 or 7 students, one set of the six exchanges for
each group and enough headphones for the students. In addition, each

student will need a copy of the worksheet, p. 37  and the chart, p. 49 -

Note: Tape recorders can also be used for this activity.
(Tapes of the exchanges available in the resource file.)

Procudures:
—focuaures

1. Dpivide the class into groups and give each group the audio-visual
equipment and materials described above.
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2. Instruct the students to listen to each exchange and write down in the
spaces provided on their worksheet what each person says.

Note: The language master cards are numbered so that the students #
3 know which order to put them through the machine. However, N
1 1f they are not familiar with using the machine, we suggest I
you do Exchange #1 together as a class then let each group ili
do the remaining ones at its own pace.

3. Each group can listen to the exchange as many times as it wishes by
pressing the 'repeat' button on the machine. However, we suggest
that you put a time limit of 20-25 minutes on the exercise.

4. When the students have completed the cloze listening exercise, put il
them in pairs and have them compare their answers. If there's dis- i
agreement, have them listen to that exchange again or have them check B
with a third party. Give them 5 to 8 minutes to do this before you

1 discuss the exchanges. If you wish, have one or two students write |

the exchanges on the blackboard so that the class can compare their i

answers with those on the board.

5. Discuss the answers to each exchange with the class. A list of possible ﬁ
discussion points follcocws below. Based on this discussion have the !
students fill in the chart on the opposite page. Instruct them to ‘1
use the information in the six exchanges to help them complete the Li
ghart.

Discussion Points:

A. Asking for Directions

l. There are many different ways a person can ask for directions;

e.g., lnstead of the utterance "Where is the Hotel Vancouver?",
i a person could say "Do you know where the Hotel Vancouver 1is?"
| or "Could you tell me how to get to the Hotel Vancouver?”.

Based on the direction questions in the six exchanges, have each
student write down on the chart three different ways of asking
! for directions.

Note: Most students have difficulty with indirect questions because
the verb order is reversed; the verb comes at the end of
the utterance rather than in the middle. If you wish, make
i up an exercise that gives the students practice in changing
| direct questions (e.g., Where is the Hotel Vancouver?) to
indirect ones (e.g., Could you tell me where the Hotel
‘ Vancouver is?). Also, discuss why indirect guestions are
‘ “ common when asking a passerby (stranger) for directions.

2. Discuss with the students when we use the verb 'catch the bus'
and 'get off the bus' since they will inevitably be put in situations
where they will need to ask for bus directions.
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Responding to Directions

There are different ways a person signals that he doesn't know
the place location. Go over the first three exchanges and point out
to the students the different expressions they may hear on the streets

of Vancouver.

Get the students to write these in the appropriate spaces on the

chart.

There are also different ways of asking for clarification. Have
the students find the three examples (Exchanges #4, #5, and #6). Get

them to write these on the chart as well.

36
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Actz'vz'i’y 2 a Tramcrz;vt“ 9][ ’Excfmnﬂes
Accivity ‘C - How Well Can You Understand The 'Enﬂfz'sfu § e 1 |

.j
Sﬂaﬁ.@'r’s ’Dz'rect'z’an Sitﬁﬂa-[sf.? Student: Excuse me. Where is Gastown?

. : 54 : Man : I have no idea.
Listen to six exchanges recorded on language master cards. Fill in

the missing parts of the conversation in the spaces provided below.

Exchange #2

!L
Hechings 71 Student: Excuse me. Do you know how to get to the Main Post Office?
Student: Excuse me. Man Sl ALEALd _not,
Man

Exchange #3

Student: Excuse me. Do you know where the Hotel Vancouver 1s?

Exchange #
Man :.I'm.not familiar with the area.
Student: Excuse me. Do you know
Man : Exchange #4 f

Student: Excuse me. Could you tell me where to catch the bus for

Eaton's? h‘
Exchange #3 Girl : Which bus?
Student: The bus for Eaton's. |
Student: Excuse me. Do you know where the Hotel Vancouver is? i : i
Girl : Anywhere on this street . . . I mean at any bus stop.
Man < T

Exchange #5

Exchange #4

Student: Excuse me. Could you tell me where Tourism B.C. 1s?

Student: Excuse me. Could you tell me Girl : What did you say?

Student: I'm looking for Tourism B.C.

Girl : Girl : In Robson Square. Go up Burrard to Robson, then left and
go one block.

Student: The bus for Eaton's.

Girl

mean at any bus stop. P Exchange #6

| ¢ Student : Excuse me. Where do I get off for Gastown?

Busdriver: Pardon?

Student : Where do I get off for Gastown?

Busdriver: At Carrall and Hastings.




Student Worksfteet‘
Actz'vz’fy <

Exchange #5

rriradishbiiaind o Kascisath ol
Student: Excuse me. Could you tell me where Tourism B.C. is?
Girl

Student: I'm looking for Tourism B.C.

Girl

Exchange #6

Lo Satans st~ Die Rt
Student : Excuse me.
Busdriver:

Student : Where do I

Busdriver: At Carrall and Hastings.




Student Chart

Act‘z’w’t’y ‘¢ - How Wil Can You Understand The
En.q[z/sft S]ﬂeaéer’s Direction Sl/ﬂnafs 7

Based on the discussion of the exchanges with the teacher and other
students, complete the chart below. Use the information in the six exchange

to complete the chart.

5

K Activi’ﬁﬁ ‘D>

l. Your destination is the Hotel Vancouver. Write down three ways to
ask for directiomns.

o B W e e

a.

9 | How Well
the English Speakers
LT S e e NG Direction Signals ?

a.

E. ( fom}ﬂex Version )
| \ J |

3. Write down three ways an English speaker asks for the directions
to be repeated. ; |

a. [k

b. | i’
|
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Act't’vz”i'y ‘D' - How Well Can You Understand The Act'{vz’fy Do oty SRl e TR Lot T

Eng[zsh Sﬁeafzers Direction Stjm[i Eng[z’sh S})ea/wr’s Direction Szyna[s?
Ez'st'em'nj Comjare/wnsz'on Azt‘z'vz't’y ;
Level - Tntermediate

‘ Six 'direction' exchanges between native English speakers are recorded ’ : 5
Six exchanges between native English speakers are recorded on cassette

on cassette tape. Each exchange focuses on asking for and giving directions : : ; .
3 » ’ & % tape. Each exchange focuses on different ways of asking for directions

to different locations in Downtown Vancouver. Listen carefully to the

and responding to such requests. The script of these exchanges is based

tape. You will hear each exchange twice. As you listen to each exchange, . :
on actual conversations that took place on the streets of Vancouver in

write in the missin arts of the conversation in the spaces provided. .
o P P the summer of 1980. A transcript of the tape for the teacher's use

The purpose of this exercise is three-fold: follows on p. 4% :

a. to identify ways an English speaker asks for directions

b. to identify ways an English speaker checks back to confirm the Student's Listening Task
direction steps or asks for clarification

; : : " ] lvity, the student is required to listen to the six exchanges
c. to identify ways an English speaker signals he doesn't know the In this activity, q g

way and to fill in the missing parts of the conversation on his worksheet.

The objective of this exercise is three-fold:
Checking Activity

a. to help the student recognize ways a person may ask for directions

When you have filled in the missing parts of the conversations, check b. to help the student recognize how a person checks back for
confirmation or clarification of the directions

your answers with those of another student who has completed the exercise.
c. to help the student recognize ways a person signals he doesn't
| know the place location
4

!

Materials:
a. one cassette tape recorder for each group of 6 students
] : b. headphones; one for each student

C. one copy of the tape for each group

(A1l materials are available in the resource file)

= = e
=
jo N

a class set of the worksheets (p.As at4g) and the chart (p. §p ); one copy
for each student (Available in the student handout file)

ilml | Procedure:

1. Divide the class into groups and give each group the audio-visual
equipment and materials described above.

2. Instruct the students to listen to the six exchanges and fill in
the missing parts of each conversation in the spaces provided on
their worksheets. Each exchange is repeated twice. The students
may listen to the tape as many times as they wish but we suggest

L_> * that you put a time limit of 20 minutes on the exercilse.
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When the students have completed the exercise, put them in pairs and
have them compare their answers. If there's disagreement, have them
listen to that segment of the tape again or have them check with a
third party. Give them 5 to 8 minutes to do this before you check
the student's comprehension of the exchanges.

Go over the answers to each exchange with th
possible questions and/or discussion points

are ‘on p. 54 "

H

class. A list of
or the

Based on the discussion, have the students fill in the chart on p. %p "

Instruct them to use the information in the six exchanges to help
them complete the chart.

Rt
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Student Worksheet Boacdiar's- Notes 45 |
Act‘z’vz’fy D' - How Well Can You Understand The ’Eng[z’sft Speaﬁer's !
: ’ ’ ‘
I Act{\/l/t—y ‘/D’ & HOW We[[ Can You undfrstand TA@ The Tape Transcript ,Dl"@ChOn SZ:??UL[S ? I?
/ ! A i & Note: A description of the situation is not on the tape; only the conversations
| Erg[tsﬁ S]aeaﬁers Direction Szgna[s? ey |
! 1
; Exchange #1 ﬁExchange #1
% Situation: May is getting on the bus at 49th and Main. Situation: May is getting on the bus at 49th and Main.
May 5 ? | May : Could you tell me where to get off for Gastown?
Busdriver: ‘Ehnh'. . . you've got to get off at Carrall Street . . . Busdriver: Ehh . . . you've got to get off at Carrall Street
; er . . ., Carrall Street. er . . . Carrall Street.
| May - ? May : ‘Carrall Street?
i Busdriver: Uh. Busdriver: Uh.
May ;- Thank you. May : Thank you.
Exchange {2 Exchange #2
Situation: Janice and Charlene are in Gastown. Situation: Janice and Charlene are in Gastown. |
Charlene :- Charlene : Excuse me. Do you know where Trounce Alley 1s? ‘
Man : Trounce? Man : Trounce?
Charlene : Yeh, T.r.o.u.n.c.e. Charlene *: 'Yeh. “"T.r.o.g.n.[cle.
Nﬁ - ; Man : I'm not very familiar with the area.
f | Janice w0l C S o Okay . thanks, Janice - TORYS Y TS0 -0Okay, thanks.
f
: “ Exchange #3 Exchange #3
j X Situation: Janice is at the corner of Granville and Georgia. Situation: Janice is at the corner of Granville and Georgia.
| ; Janice : . Janice : Excuse me. Could you tell me where we catch the bus
i 9 to Gastown?
‘ ; e Bt et s St Girl : The bus? . . anywhere on this street
il“ i'[ R e A : : 2 Janice ;" Is there a sign?
| Girl : Yeah . . . well . . . any bus stop. Tl FEBNIE, o NEED ks G T8 SO
Janice ¢ Thanks a lot. Janice : Thanks a lot.
|
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Activi by P Activity ‘D

Exchange #4 ,
Exchange #4
Situation: MaryAnn is on Water Street in Gastown : i |
' : Situation: MaryAnn 1s on Water Street Iin Gastown. {
|
MaryAnn : Excuse me, do you know where the Gastown In , i 1 ; ; - G } '
is? 2 y Information Booth MaryAnn : Excuse me, do you know where the Gastown Information Booth
- is?
Girl y B . ! ;
Girl : I didn't even know we had one.
MaryAnn : It's probably tucked away in th 1
* P Y y e corner somewhere. | MaryAnn : It's probably tucked away in the corner somewhere.
|
: |
GIrl s : : ’ |
- Gazrl : I have no idea.
MaryAnn : Well, thanks anyway. well, t!
. MaryAnn : Well, thanks anyway.

Exchange #5 Exct e #5
LS xchange #5
Situation: Janice is in Gastown. Situation: Janice 1s in Gastown.
Janice : Excuse me. Do you know how to get to the Inuit Gallery? Janice : Excuse me. Do you know how to get to Inuit Gallery?
Man s
2 Man : It's a place I don't know.
i . 1 1 .
S ok ¢ Ohi TYou're not sure either. Janice : Oh! You're not sure either.
|
i Man :
{ . " . .
i 2 Man : What kind of a place is it?
|
| ‘ Janice S
il sallery. Janice : An art gallery.
| M
3 Man fi
| Man : I'm afraid I can't help you.
| e




Student Worksheet

htz’vz’fy D

Exchange #6

Situation:
Nancy
Clerk
Nancy

Clerk

Nancy
Clerk
Nancy
Clerk
Nancy
Clerk
Nancy
Clerk

Nancy

Nancy is at the Vancouver Tourist Bureau on Burrard Street.

It's in Robson Square.

Go up two blocks here to Robson and go left one block to
Hornby and down the stairs.

At Robson Street.

Yup.
And is it right there?

Yup. It's down the stairs.

Robson Square.

Great. Thank you.

Teacher’s Notes

Actz’vz’ty :

D

Exchange #6

Situation:
Nancy
Clerk
Nancy

Clerk

Nancy
Clerk
Nancy
Clerk
Nancy
Clerk
Nancy
Clerk

Nancy

Nancy 1s at the Vancouver Tourist Bureau on Burrard Street

Hy

Excuse me, do you know the way to the B.C. Tourism Offi
It's in Robson Square.
And where's that?

Go up two blocks here to Robson and go left one block to
Hornby and down the stairs.

Where do I turn left?
At Robson Street.

At Robson and go along one block and that's Hornby.
Yup.

And is it .right there?

Yup. It's down the stairs.

M
rt
ta)
(1)
Uel
e
v
9]
(1)
~
[0)
V)

What did you say the name o
Robson Square.

Great. Thank you.

rce
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- Student Worksheet

Aztz’w’i'y ‘D' - How Well Can You Understand The
’Engfz%f» Sjoeafzerfs Direction S{ynafs?

Based on your discussion of the tape with the teacher and other students

)

complete the chart below. Use the information in the six exchanges to help

you.

l. Your destination is Robson Square. Write down three ways to ask for
directions to the place.

l a.

b.

2. You want to get a stranger's attention. Write down one expression
English speakers use.

3. Write down three ways an English speaker says he cannot help you.

4. Write down three utterances from the six exchanges that show the
person is asking for clarification or confirmation.

Teachar’s Notes

5%

Possible Discussion Points

Asking for Directions

There are different ways a person can ask for directions; e.g.,
instead of the utterance "Where is the Gastown Information Booth?",
a person could say "Do you know where the Gastown Information Booth
1s?" or "Could you tell me how to get to the Gastown Information
Booth?". Discuss why indirect questions are common when asking a
passerby (stranger) for directions.

Note: Most students have difficulty with indirect questions because
the verb order is reversed; the verb comes at the end of the
utterance rather than in the middle. If you wish, make up an
exercise that gives the students practice in changing 'direct'’
questions to 'indirect' ones. :

Also discuss utterances a person may use to get the attention

"o

of a stranger on the street; e.g., "Excuse me" or "Excuse me. Can

you help me?" or "Pardon me?".

Understanding Directions

When a person checks back to confirm the direction steps s/he
just heard, that person often repeats part of the directions by
uttering a key word(s) or phrase(s) with rising intonation so that
the statement acts as a request for confirmation. On the other hand,
requests for clarification are often in gquestion form and usually
occur when the directions are not clear or the directions are given

so gquickly that the person cannot process the incoming information.

Questons for Discussion

Consider the following guestions as you discuss the answers to the

exercise with the students. The students do not have a copy of these

questions. Based on this discussion have the students fill in the chart

on the opposite page.

L

Sxchange #1

How does May ask for the direction information? Does she use a direct
or indirect question?

When a person asks for directions, when does s/he use the phrase 'get
efrfh2

Why does May repeat the name of the street (i.e., with rising intonation)?
Is she asking for confirmation?
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Exchange #2

1. How does Charlene pose the direction question?

3. The man's response in this exchange signals he cannot help Charlene.
What kind of person would use the phrase 'I'm not very familiar with
the area'? - A person who works in Gastown or a person who is a stranger

|
|
2. Why do you think Charlene spelled the name of the Alley? ‘
|
\
to the area?

the area”?
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4. What is another way of saying "
Exchange #3

1. What is Janice looking for?

2. Is Janice's request for directions (e.g., "Could you tell
catch the bus to Gastown?" carry the same meaning as "Do
bus to catch to Gastown?" )

=
)
=
)
3
N
)
2
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0
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3. How does Janice ask for clarification? Why do you think she asked
for clarification? (The girl's reply 'anywhere on the street' was
too wvague.)

4. When a person asks for directions, when does s/he use the verb 'catch'?
Relate the answer back to Question #2 in Exchange #1.

Exchange #4

l. The girl signals twice that she cannot help MaryAnn. The first time
she says "I didn't even know we had one"”. Why does she use 'we'?
Is she a resident of Vancouver or a stranger to the city?

2. The second time she says "I have no idea". Why did she signal again
‘ she didn't know the answer? (For emphasis???) What is another way g
f the girl could have signalled she didn't know the place? i

(1 g 3. Ask the students what 'tucked away in the corner' means? Why do you
{ 1 think MaryAnn said that utterance? (E.g., Does i1t mean the place is
hard to find?)

Exchange #5

i 1. The man signals twice that he cannot help Janice. What expressions
! il tell us this?
E \
. 2. The man makes a request for clarification; (e.g., What kind of a place
| .
j is it?) Why do you think he asked that question?
‘ I 1. How does Nancy pose the direction question? Does it carry the same
m meaning as "Could you tell me where the _( B.C. Tourism Office ) is?"

. s o' oy 11
‘ or "Do you know where the ( B.C. Tourism Office ) 32

I

|
\
IR e Exchange #6 !
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|

\

|

L \

on and one request for con- |
=)

| 2. Nancy makes four requests for clarificati
‘ firmation. Ask the students to find these examples.
|
| REQUESTS FOR CLARIFICATION REQUEST FOR CONFIRMATION
; ke P e (repetition of direction steps)
i b. Where do I turn left? a. At Robson . . . and go along
| €. And is it right there? one block and that's Hornby.
d. What did you say the name
¥ | of the place 1is?
|
|
|
1
|
|
\
|
i | ‘
\
|
| \
E ‘
| \
\ i
|
N |
: i |

ol







Teac[\er's Notes

The anfacf Tasks

In this section, the nature of the contact tasks (i.e., the direction
tasks and the place information tasks) are discussed in detail as well as

the procedure the students need to follow when carrying out these tasks.

Suggested contact tasks in the format of "Mystery Trips" (pp. go-25)
have also been included to assist you in preparing the contact tasks for

this assignment.

I. THE NATURE OF THE CONTACT TASKS

A. The Direction Tasks

The tasks in this contact event are a combination of the direction
tasks described in Activities I and II except the contact tasks are
designed to take the students on a 'mystery' trip (walking tour) around
Downtown Vancouver. The tasks require the student to approach passersby

on the streets to ask for directions to specific points of interest.

For this contact assignment, the students work in pairs or if necessary,
in groups of three. One outgoing student should be included in each pair/

group.

Each pair of students is given a 'starting point' and a set of four
to six direction tasks to ask native speakers on the street. These direction
tasks map out a route for the students to follow In order to move from
Point A (the starting point) to Point B, then Point C and so on until
they reach their final destination; an activity similar to following
directions on a maze grid. The number of direction tasks for each

group will depend on the level of the students; e.g., & group of Basic

Beginners should do between four and five contact tasks whereas a group of

Upper Beginners or Intermrediate students could do between five and six

tasks. Each set of direction tasks listed in the 14 suggested mystery trips

follows a different route so that each pair of students is doing a different
mystery trip. However, the final destination for each mystery trip is the

same: The International Food Fair in Robson Sgquare.

Roleplaying one of the mystery trips that the students won't be doing

on the contact assignment, is an excellent way to familiarize them with the

procedure to follow. It works well if the instructor becomes the passerby.



Teacher’s  Notes

Note: If you feel that it would be best for some pairs of students
to do the same tasks so they can compare answers in the feedback
asks However,

sessions, then assign two groups identical contact t
do not assign more than two groups the same task

Swa

The Procedure

The tasks are 'mystery' tasks because each direction task is numbered
and put into a sealed envelope so that the students do not know in advance
which route they will take on their mystery trip, which places they will
visit or what direction tasks and information tasks they will be asked to
carry out. Each pair of students is required to complete each task before
proceeding to the next one; e.g., when the students begin the trip they

proceed to the starting point then open the envelope which reads "Task #

and read the instructions:

MYSTERY TRIP 'D'

Task #1 - Open this envelope when you reach the corner of Granville and
Hastings.
1. Ask for directions to the Seabus Terminal. The seabus is the boat

that takes passengers across the inlet.
2. Repeat the directions to the English Speaker.
3. Go to the Seabus Terminal.

Information Tasks: a. How much does a ticket cost?
b. How often does the boat run?

When they have completed Task #1, they then open the envelope for Task #2

and follow the instructions.

>
=
b~

Task #2 - Open when you have finished Tas

1. Ask for directions to HILL'S INDIAN CRAFTS. It specializes in
Indian artwork and crafts.

2. Repeat the directions to the English Speaker.
3. Go there and look around.

Information Tasks: a. Find out how much a Cowichan sweater costs.

Wn

Wn
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INSTRUCTIONS:

Write down the information requested for each place you visit.
Similarly, when they have completed Task #2, they proceed to Task #3. Each

MYSTERY TRIP # __' ¥ STUDENT NAME:
direction task requires the student to ask passersby for directions to a
1
3 Task #1 - Place Information specific location in the downtown area and then follow the directions to
" " 9

i 1. What %S the “place” name? the location. The students are not allowed to use a map of Downtown
x ‘ 2. What is the address? =
1 3. What are the nearest cross streets? Vancouver .

when they reach the place, they are asked to carry out 'place information'

tasks and record this Information to share with the other students in the

feedback sessions. They do this by filling in the Place Information Sheet

on the opposite page.

Task # 2 - Place Information
1. What is the "place' name?
2. What is the address?

3. What are the nearest cross streets?

B. Place Information Tasks

These tasks focus on retrieving information about the places they visit.

The tasks are not necessarily aural/oral ones since the students may be able to

retrieve information by reading it on a poster, menu, or a label; e.g., a

student doesn't have to ask how much an item costs 1if the price is written

on that item.

" The information tasks could include retrieving information about the
Task #3 - Place Information g

1. What is the 'place" name? location, hours of operation, the cover charge, the price of a ticket or the
2. What is the address?

ki r
3. What are the nearest cross streets? B G foud peavad.

C. Shopping Tasks

If possible, include one shopping task for each group. In the past,

these have been very successful. Be sure to include sufficient money.

Make this task a surprise and do not tell the students beforehand, e.g.,
Task #4 - Place Information :

1. What is the "place" name? have the students buy you a pound of Moca Java coffee at Murchie's.

2. What is the address?

3. What are the nearest cross streets?

Preparation of Contact Tasks i

The direction tasks and information tasks on the following pages have

been designed to familiarize the Japanese students with different areas and 5

} places in Downtown Vancouver. The direction tasks in this section are not

T pm———

in Activities I, II and 'A’

identical to the direction tasks described

for the students to ask for directions

Task #5 - Place Information
1. What is the '"place'" name?
2. What is the address? to places they already know. There must be an information gap. Otherwise,
3. What are the nearest cross streets?

through 'D' since it is not necessary

T

the task is not communicative. Students may have difficulty pronouncing some

Vancouver Visitors Bureau, SO please include pronunciation

| ' of the names, e.g.,

éxercises in your preparation.
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Instructors are welcome to use the Mystery Trip contact tasks described
on pages 4o-3%%5 . There are 14 mystery trips in total. Change or delete
any direction tasks for which you feel the student already has the information.
If you wish, adapt the direction and/or place information tasks to meet
the level of your students.

Note: If you decide to change or delete some of the tasks, be sure that
each pair of students' last direction task takes them to the same
destination; e.g., International Food Fair at Robson Square. This
will enable you to meet the students at the last stop, pick up the
tape recorders and tapes from each group and have a cool refreshing
drink with them.

Each instructor is responsible for preparing each group's mystery
trips and putting each direction task Iin a sealed envelope with the task
number marked on the front of the envelope. Put the mystery trip number

on the envelope as well; e.g.,

Mystery Trip 'A' - Task #1

&

Mystery Trip 'A' - Task #2 ]
Do not open until you've
finished Task #1.

The second mystery trip would read Mystery 'B' and so on . . .

Note: Copies of all the 'sample mystery trips 'A' through 'N' are available
in the student handout file. Envelopes are also availlable.

i
i
|
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Teacher's Notes o

Sugqested Mystery Crips

The thirteen mystery trips 'A' through 'M' are designed so that each
pair of students starts the mystery trip when they arrive in the downtown
area. Seven of the mystery trips start at the corner of Granville and
Gevrgia. Five trips start at the corner of Carrall and Hastings and
one starts at the corner of Granville and Hastings.

Note: Some of the mystery trips require the group to use the bus. For
the students who are assigned these trips, please explain to them
that they can use the bus transfer that they get from the busdriver

when they board the bus at VCC. The transfer is good for two
hours.

If you decide to use these mystery trips for your class, please be
sure to number each task and put it in a sealed envelope. Label the envelope
as directed on page 48 . Mystery Trips 'A' through 'G' may be more
appropriate for Beginners because the place information questions are

written out in their full form.

If you wish, select those contact tasks which you feel are appropriate
.for your class and add ones of your own. See page _85 for ideas on how to

A

develop your own contact tasks.
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MYSTERY TRIP A

Repeat the directions to the English Speaker.
Go to GIZELLA'S.

Information Task: a. Buy half a dozen bran muffins.

money in the envelope.
b. What else do they séll there?
Record the imformation on your Task

STARTING PCINT: Corner of Granville and Georgia
Task #1 - Open this envelope when you get to the corner of Granville and
Gecrgia
1o L Asicfor di rections to:the ABTETOBR 6. VTt s Himovie theatre.
2. Repeat the directions to the English Speaker.
3. Go to the CAPITOL 6.
Information Tasks: a. Write down the names of 3 movies showing there
b. What times are the movies?
c. How much does it cost to go to a movie?
Record the information on your Task sheet.
Task #2 - Open when you have finished Task #1.
S e T T e e ety P LD ARSI SRR NR RS ey I SO e e Sl ]
1. Ask for directions to the ROYAL CENTRE MALL.
2. Repeat the directions to the English Speaker.
3. Go there and look around.
Information Task: a. Find a bookstore.
b. Look around and see if they sell any Japanese
cookbooks .
c. Write down the name and price to give to your
teacher.
g
Task #3 - Open when you have finished Task #2.
l. Aask for directions to GIZELLA'S. This is a bake shop.
i
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MYSTERY TRIP ‘B’

My5.\ver>/ ](‘F A ((or\lt) STARTING POINT: the corner of Georgia and Graville

Note: The Vancouver Art Gallery is

closed on Mondays. Murchie's has two locations:
one 1is on Robson near Burrard, the other is in the Pacific Centre Mall.
Task #4 - Open when you have finished Task #3.
Task #l1 - Open this envelope when you reach the corner of Georgia and
e I e o Granville.
l. Ask for directions to McDONALD'S. McDONALD'S is a fast food place that
SR R P Fa W00, o I i i e S D e e o ok
2. Repeat the directions to the English Speaker. 1. Ask for directions to the ROYAL CENTRE MALL.
3. Go to the place. , ) . ; -
i ¥ E 2. Repeat the directions to the English Speaker.
; Information Tasks: a. How much is a Quarter Pounder with cheese?
1 : X Tt : 3. Go to the Mall and look around.
‘ b. How much is a Big Mac?
: ! Information Tasks: There is a bookstore in the Mall.
\ Record the information on your Task sheet.

a. Look for the cookbook section. Do they sell
| any Japanese cookbooks? If so, write down the
; : name and price of one book for your teacher.

| Task #5 - Open when you have finished Task #4.
'

e Lo~ o b e S e e e Record the information on your Task sheet.
‘ 1. Go to Robson Square. If you do not know the way, ask someone. s
it i : y 3 i 2 Task #2 - Open when you have finished Task #1
2. Look for your teacher in the International Food Fair. S row e 4

1. Ask for directions to the VANCOUVER ART GALLERY.
. Repeat the directions to the English Speaker.
3. Go to the ART GALLERY. 'Fook around.

Information Tasks: . What hours is the Gallery open?

a
b. What special exhibition is on?

Record the information on your Task sheet.

2. Repeat the directions to the English Speaker.

3. Go to CITY STAGE.

3 ? " - |
Information Tasks: a. What 1s playAng‘there. |
b. What time does it start?
c. How much are the tickets?

ct

Record the information on your Task sheet.
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Myﬂfm TrHn < 3 (con't)

Task #4 - Open when you have finished Task #3

coffees and teas.

2. Repeat the directions to the English Speaker.

3. Go to the store.

Record the informatipn on your Task sheet.

1. Ask for directions to MURCHIE'S. MURCHIE'S store sells a variety of

Information Tasks: a. Buy a pound of Moca Java coffee for your
teacher. Use the money in the envelope.
b. What other kinds of coffee do they sell?

Task #5 - Open when you have finished Task #4

l. Go to Robson Square. If you don't know the way, ask someone.

Look for your teacher in the International Food Fair.

MYSTERY TRIP €’

STARTING POINT: Corner of Georgia and Granville

Task #1 - Open this envelope when you reach the corner of Georgia and
Granville.

|

Ask for directions to the VANCOUVER VISITORS BUREAU .

Repeat the directions to the English Speaker.

W N

Go to the Bureau.

Information Tasks: a. Ask for a Vancouver Tourist Map.

b. Pick up any brochures that give you information
about Vancouver's tourist attractions.

Task #2 - Open when you have finished Task #1.

l. Ask for directions to IMAGES. It 1s a store that sells Indian and
Eskimo art.

2. Repeat the directions to the English Speaker.
3. Go to the store. Look around.

Information Task: a. What kind of things do they sell? Name three of
them.

Record the information on your Task sheet.

x g o 1
Task #3 - Open when you have finished Task #2.

l. There is a new Japanese restaurant in the area. It is called KAMEI SUSHI
JAPANESE RESTAURANT. Ask for directions to the Restaurant.

2. Repeat the directions to the English Speaker.
3. Go to the Restaurant.

} 2
Information Tasks: a. What hours are they open:

b. Are they open on Sundays?

e what kind of food do they serve? Look for a
menu outside the door.

Record the information on your Task sheet.

64
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MYSTERY TRIP ‘D’

my.si ery 77’//7 C’ (cont)

STARTING POINT: the corner of Granville and Hastings

Task #4 - Open when you have finished Task #3.

Task #1 - Open this envelope when you reach the corner of Granville and

Hastings
| l. Ask for directions to the VANCOUVER ART GALLERY.

. Repeat the directions to the English Speaker.
Ask for directions to t
that takes passengers across

W N
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Information Tasks: a. What hours is it open?

! . sie S hane : 2. Repeat the directions to the English Speaker.
b. What special exhibition is on? E = i i

" : . 3. Go to the Seabus Terminal.
Record the information on your Task sheet.

v

Information Tasks: a. How much does a ticket cost?
b. How often does the boat run?

S o T WORR OOR TEVE TIngRIEd TNEE A4 Record the information on your Task sheet

1. Go to Robson Square. If you do not know the way, ask someone.

2s ~Look for.uyenr teachern in the Thternational Food Fair. .. - . oo oot - See b o o o e o S R £ e e e o o e e e

1. Ask for directions to HILL'S INDIAN CRAFTS. It specializes in Indian

artwork and crafts.
2. Repeat the directions to the English Speaker.
3. Go there and look around.

a. Do they sell Cowichan sweaters?
b. How much are they?

Information Tasks:

Record the information on your Task sheet.

w

Task #3 - Open when you have finished Task #2
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2. Repeat the directions to the English Speake

3. Go there and look around.

] 7 k1 f st are there? Write down
Information Tasks: a. What kind of stores a t

the names of three of them.

Find one or two ltems you Wil

sh to b
down the name and price of each ite

he inf ] your Task shee
Record the information on yourz Task s
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l M/‘VZST@NI Tf"l:ﬂ' ‘D’ CCO’H«"‘:) STARTING POINT: the corner of Carrall and Hastings
| s

Task #4 - Open when you have finished Task #3

Task #1 - Open this envelope when you reach the corner of Carrall and
] N

g 1. Ask where to catch the bus to go to Granville and Georgia.

) 3 +1AR 2 s 74 e V=S 2 . . . = . 3
2. Repeat the directions to the English Speaker. TSRS T TRV R P S AT T D It is a store in Gastown that

sells novelties.

3. Go to the bus stop and wait for the bus. Use your transfer. Take the

bus to Georgia and Granville. G fFf there. . : SR EER SN R :
g 2. Gramplll ofE 2R BeE 2. Repeat the directions to the English Speaker.

Go to the store.

L
.

4. Go to Robson Square. If you do not know the way, ask someone.

5. Look for your teacher in the International Food Fair.

Information Tasks:a, Do they sell any items made in Japan?

b, Write down the name of one of them.

Record the information on your Task sheet.:

| Task #2 - Open when you have finished Task 71
e e e R R I . b e T S A
QR e SR T R S NS SRS T Teees e o L TR S I TR S e e S St e o v S R LN e s e ey e i
| | l. Ask for directions to HIGH AS A KITE. The store sells interesting
} kites.

| 2. Repeat the directions to the English Speaker.
3. Go to the store. Look around.

- e nn L . 2
Information Tasks:a, Do they sell kites made 1n Japan:

b, Name one.

) £ 5 - J L P
Task #3 - Open when you have finished Task 72
+ ot s wr1 17 I rerd
1. Ask where you catch the bus to go to Granville and Georgil
2. Repeat the directions to the English Speaker.

3. Go to the bus stop and wait for the bus. Use your transter. Take the

bus to Georgia and Granville. Get off there. Look around.

} ’ oot e 1o -
a. Find out what hours Eaton's 1S Op

&
Information Tasks: _ S
b. Find the entrance to the Pacific Centre Mall.

I~

Go there. Look around.

Name six different kinds of stores.

Find one or two items you wish to buy. Write
down the name and price of each item.

1 El  nfi 1 jour k sheet.
Record the information on your Task she




69

Mystery Trip ‘E’' Cconl.)

1. Go to Robson Square.

2. Look for your teacher

Task #4 - Open when you have finished Task #

W

in the International Food Fair.

MYSTERY TRIP ‘P

STARTING POINT: the corner of Carrall and Hastings
Note: A.pronunciation exercise in class prior to the trip might

make the destination between 'Woodword's' and 'Woolworth's' more

70

help the students
glears

Task #1 - Open this envelope when you reach the corner of Carrall
Hastings

l. The OLD SPAGHETTI FACTORY is a famous restaurant. Ask someon
T e,
2. Repeat the directions to the English Speaker.

3. Go to the restaurant.

Information Tasks: a. What hours is it open?
b. What kind of food do they serve?
(Look for a menu outside)

Record the information on your Task sheet

and

e where

Task #2 - Open when you have finished Task #1

l. Ask for directions to the SEABUS. It is a boat that carries
passengers across the inlet.

2. Repeat the directions to the English Speaker.
3. Go to the SEABUS TERMINAL.
Information Tasks: a. How much does it cost one way?

b. How much does the return fare cost?
c. How often does the boat run?

Record the information on your Task sheet

Task #3 - Open when you have finished Task #2
1. Ask for directions to WOOLWORTH'S.
2. Repeat the directions to the English Speaker.

3. Go to WOOLWORTH'S.

what days are they open?
Wwhat kinds of things do they sell?

\Y

Information Tasks:

o

Record the information on your Task sheet
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Mustery Trip (E7 (con't,)

Task #4 - Open when you have finished Task #3
1. Ask for directions to the VANCOUVER VISITORS BUREAU.
2. Repeat the directions to the English Speaker.
3. Go to the Bureau.
Information Tasks: a. Ask for a Vancouver Tourist Map.

b. Pick up brochures on Vancouver's tourist
attractions.

Task #5 - Open when you have finished Task #4

l. Go to Robson Square. If you do not know the way, ask someone.

2. Look for your teacher in the International Food Fair. 5

MYSTERY TRIP ‘G’

STARTING POINT: the corner of Carrall and Hastings

12

Task #1 - Open this envelope when you reach the corner of Carrall and
Hastings

l. Ask for directions to THE BLARNEY STONE. The BLARNEY STONE is an Irish
pub.

2. Repeat the directions to the English Speaker.
3. Go to the pub.
Information Tasks: a. When is it open?

Look for a menu outside. What kind of food do
they serve?

o

Record the information on your Task sheet’

Task #2 - Open when you have finished Task #l1

l. Ask for directions to GASLIGHT SQUARE.

N

2. Repeat the directions to the English Speake
3. Go to the Square. Look around.

Information Tasks: a. What kind of stores are there?
write down the name of three of them.
b. Find one or two items you wish to buy.
Write down the name and price of each item.

Record the information on your Task sheet.

l. Ask for directions to the HARBOUR CENTRE.

. y - 3 2 L
2. Repeat the directions to the English Speaxer.
3. Go to the Centre and find the ticket booth for the Tower Observation
Deck.

e : e 3

Information Tasks: a. What hours 1s 1t open:

b. How much does a ticket cost?
Is there a special group rate?

c. Pick up a brochure.

Record the information on your Task sheet.




stferju 771119 ‘G’ (cont)

Task #4 - Open when you have finished Task #3
1. Ask where to catch the bus to go to Georgia and Granville.
2. Repeat the directions to the English Speaker.

3. Go to the bus stop and wait for the bus. Use your transfer. Take
the bus to Georgia and Granville. Get off there.

Task #5 - Open when you have finished Task #4
l. Ask for directions to the VANCOUVER VISITORS BUREAU.

Repeat the directions to the English Speaker.

2
3. Go there.

Information Tasks: a. Ask for a Vancouver Map.

b. Pick up pamphlets and brochures about Vancouver's
attractions.

MYSTERY TRIP ‘W’

STARTING POINT: the corner of Granville and Georgia

Task #1 - Open this envelope when you get to the corner of Granville and
Georgia

1. Ask for directions to the QUEEN ELIZABETH THEATRE. This is a well-
known theatre for live p

2. Repeat the directions to the English Speaker.

3. Go to the Theatre and find the Vancouver Ticket Centre office.

Tasks: a. Pick up any entertainment brochures they have.
b. Find out what is playing at the QUEEN ELIZABETH PLAYHOUSE.
Write down the name of the play and the dates. If there

is a brochure about the play, take one.

c. Find out what special guests are coming to the QUEEN
ELIZABETH THEATRE. Write down the name of the guest(s)
and the dates.

Record the iInformation on your Task sheet

Task #6 - Open when you have finished Task #5.

l. Go to Robson Square. If you do not know the way, ask someone.

2. Look for your teacher in the International Food Fair,

Task #2 - Open when you have finished Task #1

l. Ask for directions to WOODWARD'S. This is a well-known department
store.

2. Repeat the directions to the English Speaker.
3. Go to WOODWARD'S and look around.

Tasks: Find one item in the store you want to buy.
Write down the name and price of that item.

Record the information on your Task sheet

H
(S}

1 . : 1
Task #3 - Open when you have finished Tas

l. Ask for directions to GASLIGHT SQUARE in Gastown.
g 1 - B 1 1
2. Repeat the directions to the English Speaker.
3. Go to the Square. Look for the Gastown Information Booth.

: - 5
Tasks: Ask the person in the booth to recommend a good place to have
lunch inLGastowr If there is no booth, ask one of the clerks
in a store to recommend a place.
Write down the name of the restaurant.

; | P
L~___, Record the information on your Task sheet

74
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Task #4 - Open when you have finished Task #3
1. Ask where to catch the bus to go to Granville and Georgia.
2. Repeat the directions to the English Speaker.

3. Go to the bus stop and wait for the bus. Use your transfer.
bus to Georgia and Granville. Get off there.

Take the

Task #5 - Open when you have finished Task #4

l. Ask for directions to TOURISM B.C. TOURISM B.C. is an information
centre for British Columbia.

2. Repeat the directions to the English Speaker.

3. Go to TOURISM B.C. and ask one of the clerks for brochures on some

gg the places you will visit outside of Vancouver:e.g.,Victoria, Banff,
o

Task #6 - Open when you have finished Task #5

1. Go to the International Food Fair in Robson Square. If you don't know
the way, ask someone.

2. Look for your teacher in the International Food Fair.

MYSTERY TRIP ‘T’

STARTING POINT: the corner of Carrall and Hastings

Task #1 - Open this envelope when you reach the corner of Carrall and
Hastings

2. Repeat the directions to the English Speaker.
3. Go to the Square. Look around in the stores.

Tasks: Find one item you want to buy.
Write down the name of the store and the price of that item.

Record the information on your Task sheet

I

Task #2 - Open when you have finished Task #l1

l. Ask for directions to the SEABUS. The SEABUS is a boat that carries
passengers across the Burrard Inlet to North Vancouver.

2. Repeat the directions to the English Speaker. |
3. Go to the SEABUS TERMINAL.

ind out how much the fare is.

Tasks::=a.s+Ein
Find out how often the boat runs.

B

Record the information on your Task sheet

Task #3 - Open when you have finished Task #2

el L ————————sepep S TP R DT R 22 R g f e i ket

1

l. Ask for directions to the VANCOUVER VISITORS BUREAU.
2. Repeat the directions to the English Speaker.

3. Go to the Bureau.

Tasks: a. Ask for a guide of Vancouver.
b. Pick up any brochures that interest you.
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Task #4 - Open when you have finished Task #3

(570 T S S e 3 e v v e oo e e i o o el o e e s 2 . e s e S S e e s e . S i, o v B, o o O i i e . ik e e 2 e

l. Ask for directions to IMAGES. IMAGES is a store that sells native
Indian crafts and jewellry.

2. Repeat the directions to the English Speaker.
3. Go to the store.

Look around.

Tasks: Find out what kind of Indian crafts they sell.
Write down the names of three of the crafts.

Record the information on your Task sheet

Task #5 - Open when you have finished Task #4

l. Go to Robson Square. If you don't know the way, ask someone.

2. Look for your teacher in the International Food Fair.

MYSTERY TRIP ‘T

STARTING POINT: the corner of Granville and Georgia

Task #1 - Open this envelope when you reach the corner of Granville and
Georgia

| 1. Ask for directions to DUTHIE BOOKS.

bookstores in Vancouver.
| 2. Repeat the directions to the English Speaker.
{ 3. Go to the store. Look around.

Task: Find out if they sell any books about Japan.
If so, select one or two books that you would recommend to your
teacher. Write down the names.
Record the information on your Task sheet

l. Ask for directions to EUROPEAN NEWS, IMPORT HOUSE. This is a store that
sells European newspapers and imports.

2. Repeat the directions to the English Speaker.
3. Go to the store.

Tasks: Find out which countries' newspapers they sell.
Record the information on your Task sheet

Task #3 - Open when you have finished Task #2
l. Ask for directions to CITY STAGE THEATRE.
2. Repeat the directions to the English Speaker.
3. Go to the Theatre.
Task: Find out what's playing, the show times, and the cost of the

tickets. L g
Record the information on your Task sheet
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J”L»;Hcaw G i e e A MYSTERY TRIP S

[ Task #4 - Open when you have finished Task #3 " 1
; ¥ S STARTING POINT: Corner of Georgia and Granville

Task #1 - Open this envelope when you reach the corner of Georgia and
1. Ask for directions to the VANCOUVER ART GALLERY. I cranie

2= Ropeat theVdireotions o hhe BUGlish BPOAREET & =i = s e s v oo vt i A R e = o e e e e e e e e e e e e e S e R s S e o e e e

1. Ask for directions to the VANCOUVER VISITORS BUREAU.
3. Go to the ART GALLERY. Look around. '

Task: Find out what the special exhibition is 2. Repeat the directions to the English Speaker.
Record the information on your Task sheet R e
Tasks: a. Ask for a tourist map of Vancouver.
Task #5 - Open when you have finished Task #4 4 ey - :
Bs Pick up pamphlets or information about

Vancouver Tourist places.

1. Go to Robson Square. If you don't know the way, ask someone. Record the information on your Task sheet.

2. Look for your teacher in the International Food Fair.

SR

Task #2 - Open when you have finished Task #1

1. Ask for directions to ANNABELLE'S. It is a well-known disco 1n the area

2. Repeat the directions to the English Speaker. |

3. Go to ANNABELLE'S.

Tasks: a. Find out what hours it is open.

b. Do they have taped music or a live band?
@ How much is the cover' charge?

Record the information on your Task sheet.

l. Ask for directions to the YWCA.
2. Repeat the directions to the English Speaker.

3. Go there.

’ b tF e S
Tasks: a. Pick up any brochures they have

b. Find out if visitors can use the facilities.

Record the information on your Task sheet.
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Mystery Trip ‘K’ (cont,) MYSTERY TRIP ‘|’

Task # - Open when you have finished Task #3. STARTING POINT: the corner of Carrall and Hastings
1. Ask for directions to IMAGES. IMAGES is a store that sells native Task #1 - Open this envelope when you get to the corner of Carrall and
Indian crafts and jewellry. Hastings |
|
2. Repeat the directions to the English Speaker. !
i 00 e bhe Saass VATEEE SRR SAEVUOOUAS 693 o3 mnoiIoetib 0% ok o CTHNEESSEERRE. D o o o e o0 R e S e T T e e T T I |
1. Ask for directions to the STEAM CLOCK. |

| Tasks: a. Find out what kind of crafts they sell. f
| 2. Repeat the directions to the English Speaker.

b. Write down the name of three crafts and the price.
3. Go and see the STEAM CLOCK.

Record the information on your Task sheet.

Tasks:  a.. Who Duit€ 1t?
b. When was it built?

\ Task #5 - Open when you have finished Task #4. = Record the information on your Task sheet

= # = ) T W
1. Go to Robson Square. If you don't know the way, ask someone. Task #2 - Open when you have finished Task #1

2. Look for your teacher in the International Food Fair.

T

1. Ask for directions to the HARBOUR CENTRE MALL. There are many stores
in the Mall.

\ 2. Repeat the directions to the English Speaker.

3. Go to the Mall and look around.

'%iﬁ‘ Tasks: a. Find two stores that sell an item you want to buy.
| Write down the name and price of the item and the name of

each store.

b. Find the ticket booth for the TOWER OBSERVATION DECK.
How much does it cost to go to the top?
What hours is the OBSERVATION DECK open?

Record the information on your Task sheet

Task #3 - Open when you have finished Task #2
l. Ask for directions to the VANCOUVER VISITORS BUREAU.
i« 2. Repeat the directions to the English Speaker.

3. Go there.

Tasks: Ask for a Vancouver Guidebook.
Pick up any brochures that interest you.
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Task #4 - Open when you have finished Task #3 STARTING POINT: Corner of Granville and Georgia.
________________________________________________________ T =
B | T R e R S Y Y P e S R S R e R AR e » AR o s e S . ~ » i
| ; : Task #1 - Open this envelope when you reach the corner of Granville and
3 1. Ask for directions to MURCHIE'S. MURCHIE'S is a famous store that sells ‘ ~ Georgia ?
} a wide selection of coffees and teas. | = | J
N | e T e T e S S S G T S R e et e N St ) L T R e e o s e o e e S S G e g e e e o S on gt et sRiii e SRR et Wl St el So s e aame e
f 2. Repeat the directions to the English Speaker. | 1. Aask for directions to the CAPITOL 6. It is a movie theatre.
i 3. Go there and look around. L 2 Repeat the directions to the English Speaker.
‘ |
‘ ; ) i 3. Go to the theatre.
' Tasks: a. Write down two kinds of coffee they sell. |
! b. Buy a pound of Moca Java coffee for your teacher. Use Tasks : a. Find out what is playing there. Write down the .
| the money in the envelope. InTHTes names of three movies.
Record the information on your Task sheet : b. What time are the movies?
c. How much is a ticket?
Task #5 - Open when you have finished Task #4 Record the information on your Task sheet.
| 1. Go to Robson Square. If you don't know the way, ask someone. Task #2 - Open when you have finished Task #l
j 2. Look for your teacher in the International Food Fair.
i 1 Ask for directions to the VANCOUVER PUBLIC LIBRARY.
l <0ch
' 2. Repeat the directions to the English Speaker.
| 3. “Go to the library.
? Tasks: a. Find out 1f visitors can use the library.
| LiEes : 1
b. Do they have any books in Japanese?
Record the information on your Task sheet.
—
Task #3 - Open when you have finished Task #2
1. Aask for directions to the ROYAL CENTRE MALL.
2. Repeat the directions to the English Speaker.

3. Go to the ROYAL CINTRE MALL and look around.

Tasks : a. Is there a disco in the Mall?

b Find a bookstore that sells Japanese cookbooks .
Wwrite down the name and price of the cookbook to

ive to your teacher.

) }
Record the information on your Task sheet. |
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Task 74 - Open when you have finished Task #3.

{ 1. Ask for directions to KAMEI SUSHI OF VANCOUVER. It is a new Japanese
i restaurant.
i 2. Repeat the directions to the English Speaker.

3. Go to the restaurant.

Task: Find out when they are open and what kind of food they

| serve.
!
5 Record the information on your Task sheet.
l Task #5 - Open when you have finished Task #4.
{ 1. Ask for directions to TOURISM B.C. This is an information office for
i Biritish Columbia.
| 2. Repeat the directions to the English Speaker.

{ 3. Go to the TOURISM office.

Task: Ask for brochures on places you will visit outside of
Vancouver; e.g., Victoria, Penticton, Banff, etc.

Task #6 - Open when you have finished Task #5.
1. Go to Robson Square. If you don't know the way, ask someone.

2. Look for your teacher in the International Food Fair.

Teacher's Notes

@eve[o}oz’ﬂﬂ Your Own Contact Tasks

Instructors may wish to develop their own direction tasks to meet

n 4

the Iinterests of their students. To design the tasks around the students'

interests, elicit from them what they would like to do in Downtown Vancouver;

e.g., sightsee, shop or visit interesting places such as the art gallery
and the library. Based on this information, group the students according

to their interests and then design a mystery trip for each group that
takes the students to some of these places of interest or places where
they can buy the item(s) they want.

Note: It is not necessary for the student to name the places he wants

to visit, only to indicate what kinds of places he wishes to visit.
If the student gives the name of a place which he wants to visit
and has a general idea of the location, then DO NOT include this
place in your contact tasks for that group because contact tasks

must put the student in the situation of asking for directions to

locations he does not know.

When developing the contact tasks, please remember:

a. the most Iimportant tasks are the direction tasks and each direction
task should take the student to a place he doesn't know. Include no
only the name of the place, but also what kind of place it is, 1

n
someone asks for this information, e.g., 1f the student is asking
S books

. . . » ) v 2 e o 2 f'
direction to Duthie Books, he should be able to say it is a

the place information tasks should be realistic; e.g., do not ask the
student to ask someone for the information if he can retrieve it from

o

reading signs, posters or brochures;

Hy

c. the mystery destinations you choose should be

ai
so that passesby on the street can help the stu

S
Z

ud
a

ly well-known places
ents:;

ct

M

d. the distance between each destination should be no more than fiv
blocks unless the student takes the bus.
1

On the following pages, there is a list of different places the

Students might be interested in visiting. Some of the places have already

been included in the Suggested Mystery Trips.

blaces in your students' mystery trips or add ones of your own.
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A List f Places in Downtown Vancouver Which the
Students May Be Interested in Vz”sz’i’z’ng

I. Information/Service Centres

GREATER VANCOUVER ~ VISITORS BUREAU - RQYAL Centre Mall
TOURISM B.C. - 800 Robson St. (Robson Sguare)

VANCOUVER TICKET CENTRE - at the Queen Elizabeth Theatre

N W N~

GASTOWN INFORMATION BOOTH - in Gaslight Square, may or may not be open

II. Sports/Recreational Centres

l. YWCA - 580 Burrard St. (opposite Bentall Centre)

2. YMCA - 955 Burrard St. (near St. Paul's Hospital)

| II. Sightseeing Places/Points

l. STATUE OF GASSY JACK ~ Maple Tree Sqguare

| 2. BLOOD ALLEY SQUARE - near Maple Tree Sgquare
3. GASLIGHT SQUARE - on Water Street in Gastown
4. STEAM CLOCK - on Water Street
5. HARBOUR TOWER - 555 West Hastings St.

IV. Art Galleries

l. CHILDREN OF THE RAVEN GALLERY - 775 Homer St. (near Georgia),
specializes in Indian artwork
2. INUIT GALLERY OF VANCOUVER - 345 Water St., specializes in Eskimo

artwork

3. IMAGES FOR A CANADIAN HERITAGE - 779 Burrard St. (near Georgia),

specializes in authentic Eskimo and Indian artwork, Eskimo sculptures,

prints, jewellry
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! V. Theatres/Movie Houses

[
.

ORPHEUM THEATRE - 856 Seymour St.

2. (CITY STAGE - 757 Thurlow St. (near Alberni)
e QUEEN ELIZABETH PLAYHOUSE AND THEATRE - 649 Cambie St.
4. CAPITOL 6 THEATRE - 820 Granville St. |

VI. Discos/Night Clubs

1. ANNABELLES - 791 West Georgia St., in the Pacific Centre Mall

| Zs THE TOWN PUMP - 66 Water St., in Gastown

VII. Unusual Stores

l. GAMES PEOPLE - 157 Water St., has three floors of games
2. GOOD STUFF GAMES - 701 West Georgia St., in the Pacific Centre Mall,
has some of the funniest games in the world
3. HIGH AS A KITE - 201-131 water St., lots of different kinds of kites
4. MURCHIE'S - 1008 Robson St.and in the Pacific Centre Mall,
701 west Georgia St., specializes in coffee and teas
5. CHEENA BEST GIFT FROM B.C. - 685A Hornby St., sells smoked salmon
VIITI. Native Crafts

1. HILL'S INDIAN CRAFTS - 165 water St., in Gastown

IX. Restaurants

CHEZ JOEL (French) - 217 Carrall St., in Gastown

THE OLD SPAGHETTI FACTORY - 53 Water St. in Gastown

THE KEG DOWNTOWN - 1122 Alberni St. (near Thurlow)

YOSHI OF VANCOUVER - 745 Thurlow St. (near Robson)

HUNGRY PILGRIM - 835 Hornby St. (near the Hotel Vancouver)

KAMO'S JAPANESE RESTAURANT - 362 Powell St. (in Japan Town)

O A Ry

AKT JAPANESE RESTAURANT - 374 Powell St. (in Japan Town)

X. Bookstores/Libraries

1. DUTHIE BOOKS - 919 Robson St.
1 2. VANCOUVER PUBLIC LIBRARY - 750 Burrard St.
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XI.

XIT.

T

Good Meeting Places

89

Souvenir Stores

d CANADA TOTEM GIFT SHOP - 715 Dunsmuir Street

Pubs/Bars

1. THE BLARNEY STONE - 216 Carrall St., in Gastown

2. ANKOR - 99 Powell St., in Gastown

Malls

b~

Royal Centre Mall, 1055 W. Georgia St.

2. Pacific Centre Mall, 701 W. Georgia St.
3. Vancouver Centre Mall, 650 W. Georgia St.
4. Harbour Centre Mall, 555 W. Hastings St.
Transportation

l. Seabus Terminal - the foot of Granville St.

4
2
35
4

Information Tasks to include:

International Food Fair in Robson Square
Lobby of Hotel Vancouver
Lobby of the Four Seasons Hotel

The 0l1d Baliff, Robson Square

Pick up ferry schedule to Victoria at Tourism B.C.

Pick up Vancouver Entertainment Guide, Tourist Map or other brochures
at the Vancouver Visitors Bureau

Pick up Robson Square Calendar of events at Robson Sguare

Find out information about the places; e.g., hours of operation, what's
playing, the cost of a ticket) etc.







Student - Notebook,

Ex]o[orz’ng Downtown Vancouver Contact Asszqunent’

Points to Remember:

e Purpose:

When you do this contact assignment, you will learn a lot about the
English language and culture by looking, listening and speaking.

2. Direction Tasks

You will do the contact assignment in pairs or groups of three. Each
direction task asks you to speak to an English speaker. Since there

are two or three of you in the group, take turns approaching passersby,
asking for directions.

Listen carefully to the English speaker's directions. Try to remember
what the English speaker says. Repeat the directions to the English
speaker. Do not hesitate to ask the English speaker to repeat the
directions if you don't understand since this is a common practice
when asking for and following directions in English.

3. Taping the Direction Tasks

Take one portable tape recorder, one mike, and one blank tape for

your group. Each side of the tape is 45 minutes in length. Write
your mystery trip number and your names on the tape label. Also write
your teacher's name. Do this before you begin the trip.

One student in each group is responsible for operating the tape
recorder. Don't forget to switch the tape recorder ON when you are
speaking to an English speaker and switch it OFF when you are not
speaking. Also take a carry bag to hide the tape recorder and mike.

However, be sure the mike is placed in such a way that it picks up
everyone's voice.

4. Direction Task Sheet

If your group is not using a tape recorder, the teacher will give
you a 'direction task' sheet to fill 1in.

5. Place Information Task Sheet

Each student must take a copy of the Place Information Task Sheet
and a pencil on the contact assignment. Write down the information
requested at each place you visit.

6. Starting Point

Travel to the starting point of the mystery trip with the other student
or students in your group.

Teacher's Netes 91

Final /Pre]mmt'ory Activities

The Final Preparatory Activities involve the preparation and assignment
of the mystery trips, the retrieval of information concerning which bus
route to take to the starting point of the trip and a demonstration on how

to operate the tape recorder.

Some points to remember are that:

l. Each instructor should visit Downtown Vancouver in advance if she is not .
familiar with the area. If she does not think that the Main-Hastings area is
suitable, then have all trips start from Granville and Georgia.

2. Students should travel in pairs or groups of three to the starting point
of their mystery trip. If necessary, accompany the Bas%c Beginqer students
to the starting point. The Upper Beginner and Intermediate students
should have no difficulty reaching the starting point by themselyes.
Students are usually more comfortable if they are paired with friends, so
it is a good idea to involve them in choosing the groups.

3. As far as possible, each pair of students should have a different mystery
Erip This does not mean that they cannot visit the same places,but they

should visit the same places in a different order. Each direction task
should be in a sealed envelope and correctly labelled.

4. As far as possible, base the mustery trip on the students' interests.

Tasks should reflect the functions and discourse skill focussed on 1n

Wn

this contact unit.

Assign one or two tasks to each group member to ensure equal participation.

: e SR i ;
Discourage students from reading Or sSaowlng their Mrlttez tasks _? t?i .
native speakers Tnstruct students to read the tasks, then put the tas)

notes in their pockets before approaching native speakers.

(&)Y

Do not allow the students to carry a map of Downtown Vancquyer On.tnel;
The purpose of the trip is to ask for and follow directions

N

mystery trip. ‘ '
to a specific place; not to read the directions on a map.

1 [ v t } T
8 If the students are not using a tape recorder for this contact EQ?H;,t?afe
; - uas : r1 1 t!? 1T lon
them use the DIRECTION SK SHEET, page go ., to write down the ec
questions and responses. AR
Note: There are copies in the student handou

difficult exercise to do than recording the exchange
- o - -— ¢
: cessary for students who do not

ks
file.

This is a much more :
with the English speaker but may be ne€
have access to a tape recorder.
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7o . Lost

Ygur teacher will give you a card with the office phone number and
with the name and address of the place where you are to meet her.

%e su;e to take this card with you. If you become LOST, ask someone $0+ o floal Pestination
for directions to this meeting place.

; T Shde OF cibrennivs Dleass call Gancouwer Community Coll i Tgll the studgnts ?hat you will'meet them at their final destination.
32¢+5442 or 374-5447 wnd be seady i ESTT then ‘the z ; 2g9e -0 flce, . Pick up the Dlregtlon Tgsk Sheets or the tapes~and tage recorders from ;
5 WRHEES Yetde clllisg From he street name (block numbers) each group at this destination. Make sure each tape 1s correctly labelled
S with the mystery trip number and the students' names. If there is time,
have a snack with them and talk about the mystery trip.  Students can
go directly home after the contact event. It's not necessary for them
to return to Langara.

|
l
\
l 8. Meeting Your Teacher
|
}
|
|
|

Try to do all the contact tasks. Your teacher will meet you at your
inal destination. : i
| Note: Please do not destroy any of the tapes. When you have finished
Y ' : : ' : using the tapes in class, please return them to the SELP office,
You will have fun doing th I : ;
g e mystery trip. Room A236. Each tape label should show the mystery trip number,

i
} the students' names and the teacher's name. If you make up

. +~
Rl T your own mystery trips, please attach a copy.

11. Place Information Task Sheets

If students repeatedly fail to get the directions to one of the places

ngi:i:nzneepajoersby do.Het seem; Lo knowr suggest that after asking five Have each student take the Plcae Information ?ask Sheet, a pen and
people, the stugent go.on to. the pext. task. something hard to write on, on his mystery trip so he can record the
; They should expect many V. ; B information; e.g., names and‘addresses of plac%s visited, neargst CTOSS
s ¥l oot Biasie ey an;ouverltes ?o’be unfamiliar with some of streets, the hours of ogeratlon{ the entrance fee, etc. 'Explaln to :
Ghas e i t; t-gé, ‘incouver VlSlto;s Bureau. Some people will the student that these 1nformatlo? tasks may or may not involve speaklng
Shoui T bk _‘a e place they want is too far and that they with an English speaker since much of the 1nformathn can be r?trleved
ake a taxi ©r a bus, e.g., when a student asked for directions to through reading menus, posters, brochures, etc. This information can

Royal p ’ s was 1 . : : '
yal Centre Mall he was told this was in West Vancouver. be shared with other students in the feedback session.

; Therefore

please ;zstruct your students that all direction tasks are in the doéntoml

area. 1 1 A A
They are al% within walking distance and students only need to take 12. Mini-Mystery Contact Around Langara

a bus if the task instructs them to do so.

N : ' : ot : . . :

ote ilye the students a time limit of 1 1/3 hours for their mystery It might be helpful for the students to do a mini-mystery trip around
rJ._oi If they run out of time, tell them to open the last Langara Campus before they attempt to do the Downtown Mystery Trip.

envelope and proceed to that destination. The purpose in doing such a trip is to familiarize the students with

soet & , ‘ the format of the mystery trip and with the operation of the mike and

2 give each group a card stating where you will be at certain times. tape recorder. Develop your own contact tasks for this mini-assignment.

Two direction tasks for each group of three students are adequate to
F ] F 3 ' Add an information task at
Ir ; , 2 g get a feel for this type of assignment. : :
you have problems, I will be at the following locations : each of the two locations. Put each task in a sealed envelope with

SR

1:30 p.m. to 2:15 p.m. - Maple Tree Square in Gastown the, insgructions gritten an the e iRt SRR
outlined on page §8 -

620 Nest Georgia tredt then have them use tape recorders on the Mini-Contact.
Similarly, if the students use the direction Task sheet

on their Downtwon Mystery Trip, then have them use one for
the Mini-Mystery Trip around Langara.

LV Vancouver Community College: Phone 324-5442 or 324-5443

Bt s

|
|

2:30 p.m. to 4:00 p.m. - International Food Fair, Robson Square | Note: If the students use tape recorders on the Downtown Contact,
|

Should students get lost or encounter any emergency, instruct them to

ask for directions to the place where you will be waiting or to call
the office. |
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?rgoarz’nj /[or Hhe E:yy[orz’nj Downtown

Viancouver  Contact

{
Ll : ' A
| ? l. Write the name of your 'Mystery Trip' and the Starting Point ' ALTERNFEZZ

| If you choose not to do the Mystery Contact Trip around Langara Campus,
| MYSTERY TRIP NUMBER: E then make up a 'dummy' mystery trip for the students to do in class.

- | If you wish, choose one of the suggested Mystery trips that the students are
i STARTING POINT: not going to do. Have the class work through the mystery trip together.
Q The students could role play the mystery trip with the teacher acting as

the English speaker for each Contact task. Put the tasks in sealed

; envelopes so that the students become familiar with the procedure they
i need to follow on the mystery trip. Have the students also tape the
exchange with the teacher so they become aware of the most effective way
i of taping the conversation. Use the carry bags to conceal the tape
il recorders.

=22

f 2. Write down the names of the students who are going with you.

i T. Bus Irjormat‘z'on

§‘§ : The students must know how to get to the starting point of their

i mystery trip. Time must be spent in class preparing the students for this.

To assist you, we have recorded on cassette tape and on language master

cards the bus route from VCC, Langara Campus to the starting point of each

3% i Y : mustery trip. Use this bus information to prepare your students since it
Describe the bus route that you will follow to get to your Starting Point. o Y P prep y 1
is sometimes difficulty to get through to B.C. Hydro Bus Information.

Follow the procedure outlined in BUS INFORMATION, p. 248 of et s Balk' .

For homework, have the students phone B.C. Hydro to confirm the bus

route. Get the students to write down the route they are going to take.

Have them fill in the information sheet on the opposite page.

on the date of the Contact, make arrangements to meet your class at a

specified time in a central location at Langara to answer any last minute

| guestions they may have. Check to see that all students know where they are

going and how they are getting there. Each student should have the correct

pbus fare. Be sure to tell the students that they should ask for a bus

transfer just in case they need to use it on their mystery ERiD
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PDivection Tash Sheet S 57

H e s e - : 5 e dk
) : Fill in this sheet if you do not tape the exchanges with the English ﬂL O]ﬁﬂ‘af{/)n (7[ t;’,& [[.Lpe gecgr E
! Speakers. o the bnglis

)

; STUDENT NAME : Show the students how to operate the tape recorder and the mike so that they

can swtich it on and off between contact tasks. They can control the "on" & S oh o

switch from the mike which is placed in the outside pocket of the airline bag.

‘ Bt i it £ pick up (or have a student pick up) one portable cassette recorder, one mike
| wileCt 1O 2556 10T .

and one blank tape from the S.E.L.P. office, Room A 236 at lunchtime. Check

to make sure that all batteries are working and in place. All S.E.L.P. tape
Describe the route vou took.

recorders have a cue/review button which facilitates quick return to a desired

segment. The volume should be at 8 and the tone setting in the middle.

Remind students to request permission to tape the conversations, Stating that
they are studying English at Vancouver Community College. Ask one student to

be responsible for looking after the tape recorder. The tape recorder/mike
Direction Question:

should be placed in a bag and carried in such a way that all the participants'

‘ voices can be picked up. A sample of the Place Information Tasks Sheet is given
b ; . below.
‘ Describe the route you took.
(See page 56)
Fask 7
rask Student woru}\ut‘
Direction Question:

Place Jnformation Tasks Sheet

INSTRUCTIONS:

che tnformation requesced for 2ach slace you visit.

Describe the route you took.

g « e 4
ask 4 iy
——— Task ¥2 - Place lnfocmacton

Direction (Juestion:

\

Task 13 place (nformation

Describe the route

[ /"_/ {
you took. E __—————~———————“—~——————————‘~_:
|
| / |
| L’/———-—/://—'i
Task #5 ‘] task #6 - Place [nfocmacion |

rask #5 e ———
Direction Question: | ———

e

Task 75 = ?lace zaformacion |

Describe the route

|
|
vou took | B TV A5 A W
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Tnitial Feedback Activrties

Tr ; 3
y to answer these questions after you have finished the Mystery Trip

1. Did you enjoy the Mystery Trip? Yes No Not S
L NO ure

Explain your answer.

[R]

What did you learn from the Information Tasks you did?

3. What did you learn from the Direction Tasks you did?

B~

Wh i i
at kinds of problems did you have during your mystery trip?

w

What did you learn about travelling in Vancouver?

6. How many native speakers did you talk to?

7. Did you buy anything? What?

What was the mo i ;
st interesting plac i
mystery trip? g P e or thing you saw during your

a5

Toachers Notus
The Feedback Sessions

T

The Feedback Sessions are an important part of the contact event and must

not be omitted. They provide the students not only with the opportunity to share

what they've learned, but to talk about the success Or failure of such an
approach to language learning. This does not mean that the teacher needs to

that the teacher

t

develop exercises based on the entire taped conversations, bu

cted parts of their

cted

()]

must provide an opportunity for the students to listen to Se&4

conversation and do some appropriate activity.

the Initial Feedback Session focuses on the |

own taped The Feedback Sessions l

can be divided into two parts:

sharing of the students' experiences and information they retrieved whereas

the second Feedback Session focuses on specific language gkills.

T The Tnitial Foedback Session

The activities described in this section are intended to be done

during the class which is held immediately after the "Exploring Downtown

vancouver Contact" while the students are still anxious to share their

experiences.

staying in the dormitory may have already shared
their experiences in their native language before coming to class.
For this reason, it 1is useful to invite native speakers to class
as guests so that the students will then have a real desire to
communicate their experiences. The questions on the opposite
page and the suggestions written below may be useful in guiding

Note: Students who are

the discussion.

Ideas:
Level: All

ancouver (the one used in Activity 1II)
is Mystery Trip. Get him
Have the student use

1. Give each student a map of Downtown V.
and have him trace the route he took for h
to put an 'X' beside each place he visited.
this map in the ensuing activities.

ion Task Sheets and downtown maps, discuss

2. Using the Place Informati
the information and language they Jearned. Three effective techniques

for pooling information are:

a. Form small groups composed of one student from each Mystery Trip
contact. Each student in the group then shows the other group
members the route he took, and describes the places he visited. If
you can add a native speaker to each of these groups, the communication

will be more meaningful.
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b. If two groups did the same mystery trip, have them compare the
answers they recorded on their PLACE INFORMATION TASK SHEETS.

c. Ask one student from each group to describe hiS mystery trip to
the whole class. Have the other students ask him questions about
the contact event.

Ask the students to describe any awkward moments they experienced
during the contact event. Get the class to suggest ways to deal
with the situation mentioned.

100




Taacher's Notes

101

T. Lomguage Feedback Session

The Language Feedback Session is an important and necessary component of
the contact assignment. In order for this session to be effective and
worthwhile for the students, it is necessary that you listen to the student-
made tapes (or examine the Direction Task Sheets) and pinpoint some of
the communication problems the student had. Focusing on the difficulties
the student had will provide a framework for subsequent teaching. In
addition, the student‘will feel that the contact tasks are worthwhile if
he knows he will have the chance to go over some of his language problems
in class with the instructor. However, at the same time, it is also
important to focus on some of the student's successes during the Contact
Event. Point out to the student which of his responses to the direction
tasks you thought were good and why. Things to look for are appropriateness
of the language, pronunciation or correct use of stress and intonation.

Note: Be sure that you are very familiar with the operation of the tape
recorder so that you can quickly locate a desired segment of a
tape. All tape recorders have a tape counter which will aid ycu
in this. Also, the cue/review feature will allow you to repeat
a small section of the discourse many times without having to
stop the tape then rewind it. As you listen to the tapes,
note the section of the tape you want the students to listen to.
This can be done by writing down the number indicated on the tape

counter.

Because this aspect of the contact assignments cannot proceed before
the tapes have been analyzed by the instructor, it may be best to do the
Language Feedback Session on the second day following the Contact Event
so that you have time to go over the tapes thoroughly. Based on this
analysis of the tapes, you will need to develop student exercises which
focus on developing the specific language skills, both receptive and pro-
ductive, that the student needs to work on 1in order to effectively communicate

with a native speaker in a similar contact situation.
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Guz’a(e[z’ms for Deve[O}o{nj ’Ejfcfech've Communication Skills

To plan and develop worthwhile activities, the following guidelines
and questions should be considered. These guidelines are from the work
done by Jupp et al (1978) at the National Centre for Industrial Language

Training in Southall, England.

RECEPTIVE DISCOURSE SKILLS

Contact tasks often reguire the student to listen actively to a

fairly large piece of discourse. Jupp et al (1978) say communication
breakdowns may occur because of the failure of student and/or native
speaker to:

1. signal to the other participant what he has understood and what he
has not understood.

2. recognize his own failure to understand.

3. check back to confirm and ask for more information when he 15 not
sure of something.

4. recognize the organization of the information in the discourse.

5. recognize the speaker's linguistic signals that indicate the structure
of the discourse.

6. anticipate what he 1s going to hear in the discourse.

PRODUCTIVE DISCOURSE SKILLS

Jupp et al say that communication breakdowns may also be caused because

the student and/or native speaker:

1. give(s) too much information forcing the listener to sort through
extraneous information.

2~ Give-(8)-LO0O little information forcing the listener to.ask. for
further information.

3. fail(s) to anticipate the listener's reactions or the effect of the
utterance on the listener.

4. fail(s) to focus the listener's attention on the main point of the
discourse or fails to emphasize the key points. This 1is closely
related to the speaker's anticipating the listener's reaction and
recognizing what the listener needs most to be told.

5. use(s) too few words, is/are redundant, use (s) the wrong syntactic
order, use(s) words incorrectly, etc.
6. misuse(s) connectives, reported speech, prosodic cues, etc. that

link the parts of the discourse together.
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Eanjuaﬁe Feedback Session Tape Am@s{s and Feedback Activities

|
[ | Write somg of the language you learned through the Contact Event Your
;t& teacher will help you with this. .
i it will be neither feasible nor practical to focus on all the difficulties

It is important to bear in mind that given the constraints of time

et the students have had.

i > : : . ; A e
' The suggestions 1in the following pages focus on four specific language

| problem areas.

a) signalling lack of understanding

b) checking back for confirmation

¢) signalling one doesn't know the route

it
‘ d) analyzing grammatical patterns and pronunciation

These Language Feedback activities can be done in small groups, 1in

SRS - S e e

pairs, individually or as a whole class. They can be accompanied by

written exercises or be done completely orally. The Student Worksheet

on the opposite page 1is open ended sO that you can decide what is best
|

§ 13 o 9.4 4 .
to do in this session.

I ‘ i
You will note that the activities and/or exercises in this session

are more teacher controlled than the follow-up suggestions in the Initial

Feedback Session.




Teacher's Notes

105

ji A. St'ﬂm”t’nj Lack of Uwﬁ{erst‘anc{z'nﬂ

When two or more people converse, one way of avoiding communication
i difficulties is to signal when one does not understand the speaker's
utterance(s). Clarification can then occur. Foreign language learners
are often hesitant to indicate that they have not understood what has

been said.

TEACHING SUGGESTIONS

To check the student's understanding,

i. Have the student listen to a segment of discourse which you think he
doesn't understand and then ask him to give a synopsis of the main
points of the conversation. If this synopsis does not correspond to
the taped segment, discuss where the breakdown in communication occurred.

ii. Listen to each group's tape and select one part of the exchange where

; you think there has been a communication breakdown. Develop a cloze

(il listening exercise on this segment of the tape to give the group the

following day. When they have completed the cloze exercise, go over

It Ffor further misunderstandings. Ask comprehension gquestions on the |
passage.

iii. Select a short segment of discourse from the tape (about 3-5 utterances
in length) and get the student to work with a partner to practise
interrupting the speaker to ask for clarification. One effective way
to do so is to give the student's partner a written transcript of
a segment of discourse selected from the tape. The partner reads
out each of the speaker's utterances to the student who must listen
and then use a 'question repeat' to signal which part he has not
understood. If necessary, give the student a list of cues that might
be helpful such as, nwhat did you say?" or "where did you say?".

The student's partner must respond to each request for clarification.

B. CﬁeCkfnﬂ Back for Cmy[t'rmal‘.’z'on

Directly related to rA' above is the fact that checking back for
confirmation is guite common when listening to a sequence of directions.
For example, when a person has asked for directions from Point A to Point B,
he might check back by echoing the main points of the route or by re-
phrasing the directions given to ensure that he has understood. A person
checking back might use such forms as, "Do you mean this way?" (pointing

with his hand) or "I didn't quite catch the directions” or "Do you mean T

should turn right or left at the stoplight?".
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TEACHING SUGGESTIONS

.

If the student does not check back, have him listen to a segment of
the native speaker's discourse and then have him check back to confirm
that he has understood by giving a summary of the speaker's main
points.

ii. Does the native speaker check back to confirm what s/he has understood?
If so, ask the student to listen to that segment of the tape and
identify the way(s) an English speaker asks for confirmation of a
piece of information.

iii. As a review, select one of the direction tasks from each tape. Play
the direction tasks for the class and have the students try to answer
the following questions:

were the English speaker's directions
clear? Yes No Not sure

pid the student repeat all or part of
the directions? Yes No Not sure

pid the student ask for clarification
of the directions? Yes No Not sure

After the students have listened to each direction exchange and
discussed it, have the group which was responsible for the exchange
to roleplay it for the class with the specific aim of requesting clarification
and/or confirmation each time a student is in doubt about what was said.

Note: If students used the 'pirection Task Sheet' instead of a tape
recorder, see 1f you can reconstruct the written exchange between
the student and English speaker. Put the exchange on cassette
tape so you can play it back to the students during the next class.

Follow the same procedure described above for the remaining part
of the exercise.

k2 Sz'gna[ ft'nj One Doesn’t Know the Way

When a person approaches a passerby to ask for directions, sometimes

the passerby will signal that he doesn't know the way.

pid the students have difficulty recognizing/understanding such

signals?

TEACHING SUGGESTIONS

i. Develop a cloze listening exercise that focuses on the way (s) the
English speaker signals he cannot help. Get the student to listen
to that segment of the tape and fill in the missing parts of the
conversation.
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Ask each group to listen to their own tape and find one segment of

the tape in which the English speaker signals he doesn't know the

way to the place. Get them to write down the response and compare
their answer with the other groups' answers or get the students to
write down this exchange and/or roleplay this part of the conversation
for the rest of the class. The class could then listen for the way in
which an English speaker signals he doesn't know the way.

Anabjzo’nﬁ Grammatical Patterns and Pronunciation

Pronunciation

Pronunciation will definitely be one of the causes of misunderstanding.

As you listen to each tape make a list of words the students have difficulty
with and do a little pronunciation drill with that group while other groups
are doing a listening exercise with their own tapes. However, if you find
that the same pronunciation problems recurs on each tape, then do the pro-
nunciation drill with the entire class.

Based on past experiences, Japanese students love to do pronunciation
exercises and feel they are an important part of mastering the language.

Grammatical Errors

Grammatical mistakes you hear on the taped conversations may or may not
interfere with one's understanding,and since students know they don't speak
perfect English, they will expect you to focus on some of their grammatical
errors. One way of doing this is to make a list of the errors you hear on
each tape and then transfer this list onto a ditto master. Underline the
part of the sentence that is incorrect. Give each student a copy, and work
with them as a class. Go over the errors and get them to make any corrections.
If you do run off a list of errors it is important that each student takes
home a 'corrected' copy, otherwise they may well remember the error form.

Another way of handling grammatical errors 1s to write each error on the
ditto master and directly underneath it write the corrected form. With
each group go over the appropriate way of saying it.

Note: When making up the ditto, it is a good idea to write the tape number
it comes from so that you know which group of students made the errors.

Listening Comprehension Exercises

Segments of each taped conversation may be worthwhile going over to check
the students' comprehension and/or to pick up Interesting bits of conver-
sation that introduce the students to idiomatic ways of expressing one's
intentions.

Listen to each tape and select one or two short segments that you feel are
worthwhile (note the tape counter number) and transfer this segment of

the conversation onto a ditto master. However, delete part or all of the
native speaker's side of the conversation and have the group of students
who made the tape listen to it again and fill in the missing parts.
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they heard.

As a follow-up, ask the group of students a few comprehension questions
about the conversation, then get two students from the group to roleplay
it for the alass.

Note: Many parts of the tape may not be clear due to background street
noise. If you feel part of the taped conversation which is not audible
is worthwhile doing a cloze exercise on, then I suggest you transcribe
the conversation and record it on a 'new’ tape and then have the students
do the listening cloze.
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Granscript of Mystery Trps for Activity I

MYSTERY “TRIP - 'A' I

et

==

e i

Start at the corner of Burrard and Robson.

e

<
2. Go along Robson, past Granville to Homer.
35
4.

Make a right turn and go to Cambie Streat:

|

|

|

i
Turn left and go down Homer to West Hastings.

?

|

5. What's the name of the department store on your left between Cambie

and Abbott? i

Destination: WOODWARD'S

MYSTERY TRIP 'B'

Start at the corner of Carrall and Water Street.

e

Go along Water Street to Richards.

Go past Seymour and Granville.

l 5 What is the name of the centre on your right?

Destination: PACIFIC CENTRE MALL

1
2
3. Walk up Richards to Georgia and turn right.
4

MYSTERY TRIP i'CY

Start at the corner of Alberni and Burrard.
Go down Burrard to Dunsmulr.
Turn right and go 3 blocks to Granville.

Turn left and go 2 more blocks.

What iIs the name of the department store on the corner of
Hastings and Granville?

Destination: SEARS
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MYSTERY TRIP D'

!
l
|
1
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Start at the corner of Main and Hastings.
Walk along Hastings to Abbott.

Turn left and go 1 block to Pender.
Walk up Pender 1 block and turn left.
Go along Cambie to Dunsmuir.

What kind of depot is nearby?

T SO ORI

Destination: Bus Depot

MYSTERY TRIP 'E'

Y JREY R - < RS O R

Start at the corner of Hastings and Cambie.
Go along Hastings to Seymour.

Turn left and go .up 3 blocks to Georgia.
Turn right and go 1 block to Granville.

What is the name of the store on your left?

Destination: Eaton's
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ACT TR 10 = EEENG AND COCATING MATOR

IN DOWNTOWN VANCOUVER

Teachers Notes i
Quastion Cards for Activity I

—

DIAGRAM # 1

-

1. Put your pencil on the number 1 on your map. This is your start
position; the corner of Hastings and Granville.

2. Ask for directions to the Hotel Vancouver.

3. Trace the route on your map.

4. When you reach your destination shade in the place location and

{ label it.
|
_____________________________________ |
E
{ DIAGRAM #2
DUNSMUIR ST R
‘ A 4 l. Put your pencil on the number 2 on your map. This 1is your start
, r" r—- y p I
i MELV.LLLE-SF L - position; the corner of Hastings and Cambie.
i XN e Q
i s g 3¢ e : :
: ___J FQ . Q - Q 2. Ask for directions to Robson Square.
, , 3 @
; GEORGIA ST.3 - t'—f §
i ry e = [Tp re— . .
b g . = = 3. —Trace the route on Your map:
i ALBERNI ST. |53l |s¢ S 18E 1IN IR [
5 2 = @ o |w jestinati ~ : -
i 2 E_‘E 3 = & " e : 4. When ggu reach your destination shade in the place location and
b1 ,.;—J = 2 2 w = m_.J;_ label 1it.
il 6 ROBSON_ ST. = 0 5 s = <
ik L . e 1= < < L
1 r %) @ e = &) foa)
L pasveatiy < LB Fo PRER IO TREE DR FEl e [eED 0N vF [ =i i e e S R R i e o e T T s B
E{‘ HARO S k| |
SMITHE ST
r"" r— r——n —
BARCLAYE.ST. ‘ DIAGRAM #3
e J l. Put your pencil on the number 3 on your map. This is your start
LS ON IS T position; the corner of Georgia and Granville.
—
LT 5 2 e
= . —{ |~ 2. Ask for directions to the Main Police Station.
COMOX. 8T .2 ; ; ‘-_L]J wnl |»n
St.Rauls o — L1 Uil
Rospital |& = s — HELMCKEN ST. g g 3. Trace the route on your map.
<C as] b P MY <
BENCRELL ST.& e B = e 1 i 4. When you reach your destination shade in the place location and
= g 24 g =| |- label it.
L <
B e I d T ;
S . DAVIE ST,
- F e 0. e s O P SR S et e B S RO R i e e S e e S e
SBURNABY ST
=4 WIS DIAGRAM #4
DRAKE ST R TR e
HARWOOD ST F: 1 Put.golur pefzcil on the —numper -1 on ’your map. This is your start
position; the corner of Dunsmulr ana Homer.
i FACH FLE 2. Ask for directions to St. Paul's Hospital.
3. Trace the route on your map.
BEACH AVE. | 4. When you reach your destination shade in the place location and
FE label it. -




Teacherss Notes
e LSNP B S QLN T Ce g PARERR e B R GRIND,

DIAGRAM #5

Put your pencil on the number 5 on your map. This is your start
position; the corner of Davie and Burrard.

Ask for directions to the Bus Depot .
S Ll S RS LS
Trace the route on your map.

When you reach your destination shade in the place location and

DIAGRAM #6

1. Put your pencil on the number 6 on your map. THis is your start
position; the corner of Robson and Burrard.

Ask for directions to Harbour Centre.
Trace the route on your map.

When you reach your destination shade in the place Jocation and
label it.

DIAGRAM #7

1. Put your pencil on the number 7 on you map. This is your start !
position; the corner of Main and East Pender. ‘
i

Ask for directions to The Bay.

Trace the route on your map.

|
|

When you reach your destination shade in the place location and

label it. l

DIAGRAM #8

Put your pencil on the number 8 on you map. This is your start
position; the corner of Water and Carral.

Ask for directions to the Main Post Office,
=2 ie i FOSL ULT1lce
Trace the route on your map.

When you reach your destination shade in the place location and

label it. l




LANGUAGE MASTER MACHINES

YOU MAY BORROW LANGUAGE MASTER MACHINES FROM THE SPECIAL ENGLISH
LANGUAGE PROGRAMS OFFICE. THESE MACHINES MAY BE USED EFFECTIVELY
AND IMAGINATIVELY WITH ALL LEVELS OF E.S.L. STUDENTS.

THE LANGUAGE MASTER MACHINE
The machine is a type of tape recorder with the main difference being

that the recording tape is in short segments on individual cards
rather than on one continuous reel.

a

INITRYcTO R STWOENT
RECORP REpEAT @”"“"‘

LANGUAGE MASTER CARDS

Language master cards, come in two sizes, regular and large. The
repularascard ts 9% -x:3 142" and the large card is 14" x 4". It is
possible to record a longer utterance on the larger card. The recording
tape 1s two track tape allowing both instructor and student to record

on the same card.

Instructor tape

Student tape

Blank language master cards, both sizes, are available in the Special
English Language Programs office.
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OPERATION OF THE LANGUAGE MASTER MACHINE

15

There is no off/on switch for the machine; when you plug it in it
is ready for use.

RECORDING ON THE INSTRUCTOR TRACK

Only the instructor should record on the instructor track. To

do so, first locate the switch hidden near the cord and switch it
to "record". By pressing the instructor arm and the record button
on the face of the machine, you will be able to record. Feed a
language master card into the slot on the machine; this card is
fed with the tape facing you from the right to the left. Push

the card only until it catches and begins moving by itself. Speak
into the machine in a normal voice about 12" from the machine.
After recording, push the "repeat” button and check to see that
you have recorded correctly. If not, simply repeat the operation,
making sure that the record button is depressed, and record over
the original recording. When you have finished recording on the
instructor track, switch the hidden switch to "off". Now it is
impossible for the students to record on the instructor track and
thus erase your work.

RECORDING AT DIFFERENT SPEEDS

It is possible to record at either the normal speed or at a slow
speed. There is a second switch by the cord which is labelled
"Pull™ gna *1/2".9°1¢ you wish to record at half speed in order to
fit a longer utterance on the card, switch the button to "1/2".

Be sure to play back at the same speed at which you recordeds  if
you do not, you may sound like Donald Duck.

RECORDING ON THE STUDENT TRACK
To record on the student track it is only necessary to press the

student arm and the record button. The language master card again

travels through the machine from right to left and the student
speaks into the machine. .

PLAYING BACK THE RECORDING

To play back the utterances recorded, press either the student or

instructor arm, depending upon which track you wish to hear, and

run the language master card through from right to left. If you
wish to hear the utterance again, press the repeat button which
will cause the card to run through once again.

é‘
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