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INTRODUCTION

COURSE OBJECTIVES/AIMS OF THE COURSE

The Intensive Reading Program, a 4-month course, has been designed to provide
the non-native English speaker/reader with a set of basic reading skills and
with a logical, integrated method of applying those skills to enable the
student to become a more effective and efficient reader.

Mastery of the skills and their application will enable the student to continue
his/her English studies at the Advanced or 059 Tevel.

Entry Requirements

The Intensive Reading Course is open to those Intermediate 4 and Advanced level
students who have successfully completed all of the required course work for
their level except the reading component. The course is also open to those
students who have "plateaued" at the Intermediate or Advanced level and who
appear to be held back because of a low reading ability. Students who pass

the ELA at the Intermediate IV or Advanced level in all sections except for
reading are also eligible,

Evaluation

Progress assessment during the course is the responsibility of the individual
instructor. Final assessment js based on the Intensive Reading Course Assess-
ment Test which is administered at the end of the fourth month of the course.
At this time, those Intermediate students with a score of 60% or higher on the
Reading Course Assessment Test will progress to the Advanced Tevel class

General Terminal Objectives

A student will master each of the individual discrete skills and will be able
to apply them in a logical and methodical manner to any piece of prose. (These
skills and their method of application will be discussed in detail later in this
curriculum outline). The student will thus be able, in a reasonable amount of
time, to read a passage and respond to any comprehension question regarding its




content, will be able to recognize certain stylistic patterns of writing and

their relationship to the subject matter, and will be able to make reasonable/
logical inferences based on the content of the passage. Having proved him/herself
able to perform these objectives, the student will re-enter the E.L.T. program

at the appropriate level.

Aims of this Curriculum Outline

This curriculum outline will describe the Intensive Reading Course curriculum
following the "flow chart" (see p.3 ). The flow chart indicates the basic
integrative method in which all of the skills taught are applied to any piece
of prose and thus provides a logical reference for any discussion of the
curriculum content and objectives.
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Box I

s

Instructional Objectives for Box I

The student will learn and master the following mechanical
skills progressing from what are simply physical-mechanical skills
to those skills which combine basic conceptual skills with the
physical-mechanical skills.

Phrasing - Level | - Mechanical-Physical Strategies

Instructional Objectives

The student will practice a series of exercises which have been
designed to improve and increase his left to right orientation,

speed and fluidity of eye movement and the width of eye span
fixation.

The student will progress through the exercises beginning with
the reading of "patterns" and moving to the reading of word groups
of different sizes arranged in various patterns.

Terminal Objectives

The student will develop a smooth, wide visual swing/eye movement,
a subconscious left to riaht orientation, and the ability te tocus
the eye (and attention) on and read word groups of varying lengths
at one glance. As a result, the student's word recognition, com-

prehension and reading speed will improve and he will regress less
when reading.

Speed Reading

Instructional Objectives: in an untimed situation, a student will

be able to:
1. read silently and keep up with a teacher reading a passage at
a very fast pace.

2. provide the next word or phrase in the passage at any point
when the teacher stops reading.
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3. skim quickly in order to catch up with the teacher, whenever the
teacher skips any part (sentence(s), line(s) or entire paragraphs)
of the passage., Again the student must be able to provide the
next word or phrase whenever the teacher stops reading.

In a timed situation, the student will combine the mechanical

strategies previously learned with very basic conceptual strategies

and, given lists of words, will identify:

1. the word which is identical to the test word

2. the word which is the synonym of the test word

3. the word which is the antonym of the test word

4. the unrelated word in a group of words.

Terminal Objectives

The student will develop a better left to right orientation and a
faster, smoother, more efficient and regular visual swing. The student
will also develop the ability to recognize well-known words, abbrevi-
ations and symbols and their meanings, more quickly and more accurately.

Phrasing - Level II - Conceptual Level

Instructional Objectives: the student will shift his emphasis from
a solely physical context to a more conceptual context, which will
be largely dependent on his knowledge of English syntax. This shift

will be accomplished through a series of exercises in which the

student will be able to:

1. recognize when a passage has been divided up into meaningful,
structurally bound units, or phrases, correctly.

2. read a passage which has been marked off into structurally-

bound meaningful units or phrases, applying the physical-
mechanical skills already mastered. (See Phrasing-Mechanical
Strategies).

3. divide a passage correctly into meaningful, structurally bound

units or phrases and read it using the physical-mechanical
skills already mastered. (See Phrasing-Mechanical Strategies).




4, vread a passage silently, mentally dividing it into meaningful
structurally bound units, or phrases, and again applying the
previously mastered physical-mechanical skills. (See Phrasing-
Mechanical Strategies).

Terminal Objectives

The student will be able to read any prose passagesat the same
time dividing the passage mentally into meaningful, syntactically
correct phrases. The student will thus continue to improve his
eye span flexibility and will become more aware of the relation-
ship of syntactically bound word groups and of meaning.

Skimming - Level I

Instructional Objectives Given a reading assignment, the student
will be able to define (identify) a simple reading task and

identify cue words in the reading assignment, or, given skim questions
from a passage, the student will be able to suggest possible cue
words and approximate answers to be found in the reading passage.
Given a page taken from an advertisement, dictionary, or directory,
the student will be able to locate the answer to a skim question.

In a timed situation, the student will be able to locate and
extract the pertinent information based on the cue words as re-
quired by this reading assignment.

Terminal Objectives

As well as continuing to reinforce and improve the strategies
already learned, the student will know how to locate specific
information quickly, in accerdance with a simple, set reading
assignment and will thus become aware of the concept of keywords.
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Phrasing-Level III-Meaningful Units

At this point the student will be concerned with phrasing in
"Meaningful Units". As this is basically the same process with
the same objectives as the step "Meaningful Units" in Box II,
the objectives can be found listed under that section.

Skimming - Level II

Instructional Objectives In the context of prose passages of

varying lengths the student will use the skills practiced in
Skimming - Level I and his ability to recognize and use key
words, cue words and pattern signals (discussed under Box III)
to locate the information required by a set reading assignment.

Terminal Objectjves

A student will be able to extract information and details quickly
and accurately from any kind of prose writing in response to any
reading assignment.

A student will be able also to extract those details which are
bound by some sort of contextual relationship, be they details
supporting the topic or details supporting one aspect of the
topic.

Box 11

At the stage of Phrasing - Level II in Box I, the student requires
skills based on syntax and partly on semantics in addition to the
mechanical skills listed in Box I. It is at this point that the
skills noted in Box II come into play.

Instructional Objectives for Box II

The student will learn and master each of the following skills and
understand how to apply each to any piece of prose writing.
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Core Parts

Instructional Objectives

The student will be able to:

: &

recognize, define and identify core parts as being those elements in a
sentence which a. tell the action (verb)

tells who or what performs the action (the "bare
subject" in an active sentence and the "bare agent"
in a passive sentence).

c. tells who or what is the receiver of the action.
(The direct object in an active sentence and the
"bare subject" in a passive sentence).

recognize and identify when the "action" core part does indeed describe
an action or whether it is a "linking" verb and if it is so, the student
must be able to identify the subject of the verb and to understand the
"condition of inactivity" in which the subject is described (e.g. "is"
vs. "seems").

realize that any one of the core parts in any one sentence may consist
of compound elements. |
realize that the sentence may be expanded by the addition of individual
words, phrases and/or clauses without altering the core parts.

realize that all the other words, phrases and clauses in a sentence,
hereafter to be known as "Descriptive Parts", describe one of the core
parts and is dependent on the context of the core part for contextual
meaning.

Terminal Objectives

In any given piece of prose, a student will understand which of the elements

in a sentence provide the basic idea or structure and will be able to establish
relationships between the Core Parts and the Descriptive Parts and thus a
context in which the Descriptive Parts can have meaning.




Meaningful Units

Instructional Objectives

The student will recognize and understand:
1. that a meaningful unit can be defined as
a) a core part

b) individual words which might add interest and/or change
meaning slightly or radically

(1) adjectives
(ii) adverbs
(i111) co-ordinating conjunctions
(iv) interjections
c) phrases i.e.
(i) prepositional phrases

(i1) noun phrases - those with a preposition and those
with only adjectives and noun.

(iii) participial phrases
(iv) adverbial phrases
(v) infinitive/gerund phrases
d) clauses of all kinds
e) short sentences
that a meaningful unit may contain one or more core parts
that each meaningful unit is controlled by rules of syntax
that each meaningful unit depends on the core parts for contextual meaning
and is meaningful in itself

The student will be able to:

identify the meaningful units in any given sentence or piece of continuous
prose,

2, establish the relationship(s) between the identified meaningful units and

ATEANEaAN
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the core parts of the given sentence(s).
3. establish which of the core parts each of the meaningful units is dependent
upon for contextual meaning.

Terminal Objectives

While reading any given prose passage, a student will silently and mentally
divide the passage into meaningful units and understand their syntactic and
semantic relationship to the core parts.

E
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References

Instructional Objectives

The student will, through a series of reading assignments or exercises
increasing in difficulty: recognize and understand that references can
be of two kinds:
A. word/pronoun/some adverbs
B. descriptive parts
A. 1. recognize and understand that a word or pronoun can refer only to
a) a word or words in a noun form
b) a phrase or phrases
c) a sentence or sentences
d) an entire paragraph or paragraphs
2. recognize and understand that a word or pronoun can NOT refer to
a) most adverbs
b) adjectives
c) individual verbs and verbals (except gerunds)

d) conjunctions or prepositions
3. recognize and understand that word/pronoun references can be substitutions
for the word or pronoun referring to them.
4. recognize and understand that the word/pronoun and its reference are indeed
the same thing (completely or partly).
5. recognize and understand that there can be more than one reference for a
word/pronoun.
B, 1. recognize and understand that descriptive parts can be defined as b), c)
and/or d) under "Meaningful Units".
recognize and understand that the references for all descriptive parts
will be one of the core parts.
3. recognize and understand that a reference may be located/mentioned before
or after the word/pronoun/descriptive part that refers to it.
4. recognize and understand that a reference can be, and often is, a contextual
definition.
5. recognize and understand that the dummy subject "it" can, and often does
have a reference,
recognize and understand that the dummy subject "there" does NOT normally
have a reference,
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Terminal Objectives

In any given piece of prose, the student will be able to identify all the
different kinds of references and will know what the syntactic relationship is
and what the semantic message means.

Box 111
Sentence Pattern Signals

Instructional Objectives

The student will recognize and understand that the sentence pattern signals which
establish a relationship between 2 main clauses or 2 sentences can be defined as:

1. co-ordinating conjunctions
2. conjunctive adverbs
3. time adverbs

Through a series of reading assignments increasing in difficulty, a student will
identify any given sentence pattern signal and the relationship it creates between
the sentences or clauses.

Terminal Objectives

In any given (prose) passage, the student will recognize all sentence pattern
signals and will understand the effect that they have on sentence relationships
and, in fact, on the total meaning.

While the student is in the process of identifying core parts, descriptive phrases
(Box II) and, to some extent, sentence pattern signals (Box III), it becomes
necessary for the student to incorporate context clues and dictionary skills

into the reading process. It is at this time that the student will move from
what has, for the most part, been a mechanically/syntactically-based process to

a semantically-based process,

Box IV

Context Clues

Instructional Objectives
The student will be able to:

1. recognize and identify the following kinds of context clues and the
vocabulary and structure that signal them.

a) Definition clues

1. Direct Definition which can be signalled in any one of the
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following ways:

- use of punctuation (;) (-)

- signal words/phrases (is/are, such as, that is)

- syntactic structures (adjective clauses, appositive phrases,
and, occasionally, participial phrases)

- sentence definition

a pronoun referring to an entire sentence or paragraph

i1. Listing examples (signalled by such phrases as 'for example’,
'that is', 'such as')

iii. Synonyms

b) Roots and Affixes - (See Appendix for list of roots and affixes):
i. the most common Greek roots and prefixes
ii. the most common Latin roots and prefixes
iii. the most common Anglo-Saxon prefixes
c) Comparison/contrast clues
d) Inference clues:
i. inferences made based on the student's own knowledge, personal
experience or his own commonsense
ii. inferences made based on the cause/effect relationships described
in the context
iif. inferences made based on relationships described and/or references
made in the context

ASSERERRERRERR
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Recognize that context clues can be located outside the immediate sentence, in
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titles, headings, sub-headings and elsewhere within the paragraph or passage
as a whale.

Use these clues to determine the meaning of the word(s) in question.
Recognize where there are no context clues within a sentence or passage.

Use the new words correctly and independently and thus make them a part

of his active vocabulary.
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recognize that the repeated use of certain kinds of context

clues - those signalling listing, comparison/contrast and cause/
effect - throughout a paragraph will affect not only the student's
understanding of individual words but also his understanding of
the total message contained in the paragraph or passage.

With regard to the roots and affixes, the student will:

] .

be able to identify and understand the most common Greek and

Latin roots and prefixes and the most common Anglo-Saxon prefixes
use this knowledge to reduce an unknown word into manageable and
meaningful parts

be able to interpret, either approximately or exactly, the meaning
of an unknown word

be able to use this knowledge to make more efficient use of the
general context, in predicting or inferring meanings of unknown
words

realize that affixes are highly manipulative

realize that prefixes have limited meanings and are easily applied
in a set number of ways

realize that suffixes are primarily used as syntactic devices and
therefore can be used to clarify and increase a student's under-
standing of parts of speech and ultimately his knowledge of English
syntax

enlarge his vocabulary through word-family relationships based on
roots, prefixes and suffixes

Dictionary Skills

Instructional Objectives

The student will be able to:

order words with the same initial letter(s) into a correct alpha-
betical list and thus make efficient use of the guide words in
the dictionary

use the syllabication system and the phonetic symbols correctly
and effectively

identify and understand all of the dictionary symbols and
abbreviations encountered in each entry
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4. identify the part of speech of any word in question
recognize and understand the etymological entry information
identify the variant spellings of entries, inflected forms and
their part(s) of speech

7. recognize homographic entries
understand the numbering of dictionary definition entries

In conjunction with the context and the available context clues, the
student will be able to:

1. choose the correct homographic entry

2. choose the definitions listed under the correct part of speech
for the entry

3. identify the appropriate definition according to part of speech
and context meaning

Terminal Objectives - Integration of dictionary skills and context
clues

Through the appropriate choice of dictionary definition and efficient

use of context clues, the student will recognize that:

1) contextual definitions are equal to dictionary definitions

2) contextual definitions are sometimes clearer or more precise
than dictionary definitions

3) context can be and primarily is self-sufficient

4) context definition is frequently sufficient for comprehension

§) dictionary definition adds to the meaning, making the word more
specific, but does not necessarily add to the general under-
standing of the passage

6) the double or multiple meaning of a word is defined contextually,
not by a dictionary definition

7) his recognition of non-contextual words reinforces understanding
and appreciation of contextual clues

8) often dictionary definition(s) of non-contextual words demonstrates
that understanding of main ideas alone is sufficient




Dictionary Skills - Terminal Objectives (Cont'd)

9) political, religious, journalistic and sociological terms may
appear to be non-contextual but are, in fact, pre-knowlege
based and thus -

10) an awareness of the environment is necessary to provide these
pre-knowledge context clues

I TERR R

Box V

References and Patterns

Instructional Objectives

Within the context of a paragraph, or a multi-paragraph passage,

the student will be able to use the skills learned in Boxes II and III

A

1. recognize and identify all words and pronouns within the entire
paragraph(s) that have references and all the references them-
selves

2. recognize and identify all words, pronouns and phrases that have
references in paragraphs other than the one in which they are
located, and all of the references themselves

3. recognize and identify all those words, phrases, and/or clauses,
overt or embedded, which establish a stylistic pattern within
the paragraph, thus establishing a relationship between the
sentences

anas

4. recognize and identify the stylistic pattern being used (listing,
comparison/contrast, time order, cause/effect) according to the
words, etc., identified in #3 above

Terminal Objectives

The terminal objectives for Boxes V - VII are contained in Box VIII.
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Box VI

Patterns and Relationships

Instructional Objectives

Having identified all the references the student will be able to:

1) establish a relationship between some or all of the references
(i.e. whether they establish the topic, etc.) within the context.

Having identified all the words/phrases/clauses which establish a
stylistic pattern and having identified the pattern itself, the
student will be able to:

1) recognize and establish one or more of the following relation-
ships between the items of information given in the context

a) listing
b) time/chronological order
- historical time
- experiential time
c) comparison/contrast
d) cause/effect
- causes for given effects
- effects for given causes
e) space (which is usually used with another pattern)

2) recognize and establish contextual relationships using the
following strategies:

a) select items belonging to a given category or
relationship

b) supply the category or relationship for a given list
of details/items selected from the context

c) supply the items or details from the context for a
given category

Box VII

Topic, Main Idea and Details

This is acontinuation of Box VI, but is more concerned with the
paragraph(s) as a whole.
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Instructional Objectives

Using the skills and techniques mastered in Box VI and considering

the paragraph(s) and the context as a whole, the student will be

able to:

1) extract and group related details from a paragraph

2) assign a category or relationship to the group of details based
on the context and paragraph pattern(s)

3) establish the main idea of the paragraph, or multi-paragraph
passage, on the basis of 1) and 2 ) above

4) establish the topic of the paragraph or multi-paragraph passage
on the basis of 1), 2), and/or 3) above

Having progressed carefully through all of the steps listed in
Boxes I to VI and having had some practice following the procedure
listed above under Box VII, the student must also be able to reverse
the above process and:
1) identify the topic of the passage
) identify the main idea of the passage
) locate which sentence, or sentences, state the main idea
) determine when the main idea is not stated directly, but must
be inferred from the details or context gjven
5) select those details which support the main idea

"FURTHER INFERENCES"

Instructional Objectives

Having successfully determined the topic, main idea, and supporting
details of a passage and having understood them (i.e. the writer's
message) the student will be able to infer more information, either in
answer to specific questions or on his/her own. This could take the
form of inferring motives, causes, results, emotions, feelings, previous
or successive events, personal character, etc.
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Box VIII

Having progressed through all of the above-mentioned steps in the
reading process, the student will have reached the "Terminal
Objective" 1isted in Box VIII.

At this point, the student should:

1) have complete understanding of the author's message, vocabulary,
and style of writing (i.e. paragraph patterns)

2) be able to prove his/her understanding by answering a set of
questions, both specific and general, about the vocabulary,
patterns, relationships, topic, main idea, and details with
at least 70% accuracy.

3) be able to prove his/her understanding by making logical in-
ferences in answer to questions regarding unstated information
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APPENDIX A
PREFIXES
Prefix Most Common General Example
Variations Meaning
ar not, without apathetic
an- anarchy
ab- e ~away(from) abduct
a- avert
abs- abstract
ad- to, towards adjoining
ac— accept
af- affect
ag- aggressive
al- alliance
ap- applaud
ar— arrest
as— assignment
e _at- . attached
amb - both | ambidextrous,
s ! ambiguous
ante- > ] “V“béfore‘“mv -EW énteroom,

{ antecedent
éﬁti- <k B against ? antisocial
bene- we11; gobd .: benefit,

‘ HEE | benevolence
circum- ! arouﬁd Bk tikcumnavigate,
e e oo ..Circumference
con- (together) with | convention

co - co-operate
col= . collect
com- ' combine
= i cor- : ; correspond
contra- i against, opposed, contradict
{ to 1
; counter— | counterattack
de- P”-r l awéy.from,'reverse‘ ‘ deport, deflect
' ! descend

|
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PREFIXES
Prefix Most Common General Example
Variations Meaning
dia- through, across diameter, diagonal
dis- i » dpﬁb%%fé df:mmw discontent, disarm,
reverse of, not dishonest
di - direct
& different
en-(verb prefix) __mcéﬁsézhméke | enable, ensure
epi- S g 'upon, above T'epi"dermis, epitaph
eu- well, good | eulogy, euphoria
ex- g 4 out; from I_égkt;reXport
e— { evaporate
ef- | effect
homo - ' "1 same s j homonym, homogenized
hyper- B over, above, ; hyperactive
beyond
ﬁ&pb— ST AN SRR o sigcd 2. under i hypodermic,
: hypothyroid
- e in, into " inscribe
i il— illuminate
im— oimprint
in - not i inaudible
i1- | illegal

| im- impossible

i ir- irregular
inter- ; between, among interview, intercity
intra- f within, inside intravenous,

i ; intramural
intro- l within ! introvert,

! ! introduction
magn(i)- i (very) large ? magnify, magnitude
mal - ; Sel - ¥ : maltreat,

: malnutrition
mega- 3 - large, great megaphone
micro- [ small microscope, microbe
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PREFIXES
Most Common General
Prefix Variations Meaning Example
mis- wrong(ly) incorrect(ly) misinterpret, misread g
multi- many multinational, multiply
“neo- new, recent neoclassic, neon S
non- not non-fiction, non-profit
nov- new el s VI R S
omni- a][ﬂ_l nimen.. . _Omnipotent, omnlggjgnt
pan- E all ks Pan Amer1can, pandemon1um
Pper- through perforate,"bE;Eépt1ve '
peri- around ‘ ”““'bé;?ZEBpé, péf1meter
po]y-’“w "many MUMIMN“'po]ygraph"po]yteéhn1c
post- after postgraduafé postcr1ot
-b;é:“w—mnm_m“-mw'w' B 'before' AT S e _brepay, prearrange
prim- " first BE i primitive
pro¥-*' “*_--—m‘?Brward forth Dibatee proceed prOJect
.B;btbiv REE WMoty S50 first : s -i~l§§6fotyoe
re- ; aga1n back g v return, regress
Fhioms - - § T 'Nw-nBéEkWard s retrogress, retrospect
;E:_“W":w‘"ﬁﬂm sl away, apart secret, separate
sub- under ~‘~"'4~_”'.—~‘“gaghar1ne, subtract
? up (to) success
: upon suffix
sy - suspect
'~ suc- succeed
suf - suffer
Sup - support
Tt Sl susceptible, suspend, sustain
super- aver, aboVe. beyond supervise, Superman, superhuman
sur - surname, surplus, survive
syn- (together) with synonym
syl- syllable
sym- sympathy
tele- far telephone, television
trans- across transportation, translate
i/,,~ : Sy
C
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NUMBER PREFIXES

Latin Greek Meaning Example
uni - mono - one unicycle, monologue
du(o) - | bi-~ RN | dapTiesta L BTEvETe e
iry » _»'t;f-A three triplicate, triangle -
quad - f tetra- |  four | quadruplets, tetralogy _
quin - penpig)- ___five quintet, pentagon
sex - hex(a)- 3 ® RiE 4 sextet:wfﬁé;gaaﬁ”m “‘ =
sept - hept(a)- seven wéeptet, heﬂtaggH-"r ;
géto - | octa- eight | octave, octagon
non(a) - = nine -honagon ' 3 i
deci - dec(a)-' ten HéciméT;Vdecade %
cent(i)- REENE 5F . VEleoRu0rie. . . | contipile tv0 e .
WHIY 800 | kebest T0n DAV MgnEOtRautand @ | R¥IienVin, ckilometer
semi - ’-héﬁ{:m__“mm>mmﬂhwumnﬂ;ﬁ¥"MMA““~‘uhsem{circ]é: hemisphgre” 2
demi- half BT




| l
| |
! |
ﬁ’ -’ SUFFIXES
' Suffix General Meaning Example
. Verb
. -ate make, cause dehydrate
1 -en v _____,.___1_-_5‘_1"3' _cause = e s 3 w1den :
v ' -(1)fy_ 1 __make, cause; __peoome_w SR SRR R s1mp11fy, sohd1fy
~ize _ make, cause standardize
' Noun
1 - -ance the act of __ ing, quality or reliance
f state of 1ng or belng o G ‘importance
¥ S—— . > o ww T pe— I — - — 5 * "‘r bl T ¢
i -an(-ian) a person havinq to do w1th or from | Amer1can
‘ -ant one who sor is 1ng ass1sta_nt
-eer | person hav1ng to do with 3 engineer
' -ence - the act or fact of ___ing, quality | dependence, e
! or state of 1ng or being difference
-ent ! “one who e T ET 1ng resident, student
’ -er | person or thing that writer
' -hood” ~~ [ state or condition of being ,| childhood,
‘ the character or nature of brotherhood
-1an(-an) | ‘person having to do with______ | musician
a person from ! / Canadian
‘ -fon [ the action of |, the result of attraction,
the action of | collection
r g -ism ‘system or belief, a practice, ~ "'socialism, criticism
. a condition or characteristic of__ heroism
- -ist : person who doe&_or has know]edge of_] spec1a11st sc1ent1st
' -ite person arom A . Vancoﬁ-verme
-1tyl-ty}) conditmn or quality of be1ng | activity
-ive th1ng or person of/or hav1ng to rre]ative
do with
, thing or person likely to conservative
-ment the act, state, or condition of _ ing encouragement,
or being ed : amazement
: -ness ~ quality, state or condition of T kindness
." : being 1
-or i person or thing that icounsel]or
' -y | state or quality, an activity jealousy, delivery
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| | SUFFIXES
% .' Suffix General Meaning Example
{ Adjectives
"
“ -able can be or able to be __ ed PReEe T
[ . -al(-ial) of, like natural
1 -ant ing s | triumphant
. -an(-ian) having to do with ____, native to_ !  Mohammedan
American
-ent ing different - 1
‘ -ful full of, having cheerful,
thoughtful
.. -jan(-an) having to do with, native to Asian, Canadian
-ible can be ___ ed or able to be ___ed reversible
-ic of, having to do with __,characteristic  Icel dic
- _1 of artistic
‘ -ish ""Tike or resembling, belonging to._| childish, British
i' ' -fve ~ " having to do with, Tikely to interrogative,
}1 : active
| IEEE. " without, that does not k homeless,
‘ ' ceaserlessk S
e R VS Raetng, reianie PR, sty
; sugary
] -
| B i itasiiiiss f - A B
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ROOTS
General
Root (& Variations) Meaning Example =
alter other a]ternate, a]terat1on
amor love amorous, aHEL;T\MM =
anthrop(o) man anthropology
aqua water - aquarium, aquatic
aster, astr(o) ] star asterisk, astro]ogy = b
aud(i) | hear, 11sten audience, auditorium
auto mm.‘“”u_*"wwwmwwﬂummf s.e]f"mww s ywaazomob1]e, automat1é
bibli Coo oot 25 bible, bib]iographymm_
bio 3 i life « ! biology, biography
; + s .
cap(t), cep(t), cip . take, hold j captive, receptive, recipient
caput-usually "capit" - head ? capitol, captaiﬁ' 25 :
card(1i) : heart 'AJAEEFE;;C, cé;giologist
caust, caut burn | caustic, holocaust
ced, Ce?ﬂzuﬁﬁiinﬂ, & ~ go, move 13 “vmkééeae, proceed process
LOrom o - e -u—“‘“”mgdléﬁ} ~ ‘odachrome, chromoso e
gheon... .o oo t;a;— ? chronometer, chronoiogical
clud, clus ; shut 'HEETHEiﬁde, conclusion
cogn ' know f incognito, cognizance
corp(or) ) ~ body f corpulent, corporation
crat, crac s -bpoWer, fu]e‘ m{ autocrat, democracy
_gfgd:;w ..ﬁj;“__m__wm_ ' bellevé o Af.credulous,_E;Ed1b]e,-éreed
crux, cruc cross } crux, excruciating
: SRR =
dem people ; democracy, demography
dent tcoth dentist, dental
derm T S s — skin ep1derm1s, dermatology
d1C(t) _ tell, say(speak). dictation, dictaphone
duc(t) - lead " induce, abduct
equ equal equate, equitable




|
. General
Root (& Varijatians) Meaning Example
' fac{t),fec(t), Tic, Fit make, do factory, perfect, beneficial,
i e A TRPIEE i
' e faith, trust | fidelity, infidel
R T BT R el
flu = flowing infﬁv;;wsup'erflu‘ous '
- o L e - « M—“;trong fortress, fortify
214 T SR __break fracture, infraction
- frat(e)r brother fraterniwfhy': fratricide
® gam marriage bigamy, monogamy
gen race, birth, generate, homogenized
kind
- e "1 “earth geography, geology
ghdph, gram it} weiting, recowd.. telegram. autagraph
draw
‘ gress go, step progress, regress
hydr water dehydrate, hydroplane
iR m e i throw reject, ejection
' Jug, Jjunct j join i H_c-onj.uriétion, conjugate
' locu, loqu speak soliloquy, circumlocution
leg L e 11 s
‘ Ieg G i e L s jesitipate
log { word, study biology
o Tuc . Adghticro- lucid, elucidate
Tumin jie light = illuminate
‘ ok R R S AR 0 AR
' man hand manicure, manual
metf{e)yr-—. = f measure | thermometer, metric
W omees s enit, transmision
mort - death mortal, mortgage
" : LT ___._.;___M-M..,‘,., PR UL
nomen-usually "nomin" I name | nominate
" nym . name | synonym, anonymous
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General
Root (& Variations) Meaning Example
‘ or speak forma]]y orator, oratry
pac peace pacifist, padify
- pan all panacea, pangrama
pat(e)r father paternal, patrimony e
- path feeling, disease, apathy, pathoTogy
suffering
' ped " foot pedestr1an, cent1pede
. A T T drive, push repel, propulsion
pend, pens hang independent, suspense
. pet(e)r rock petrify, petroleum
phil Tove Philanthropist, philosopher
- phob s : claustrophobia, phobia e
photo o e TE ‘photograph, photosynthes1s
. ples - sound | telephone, dictaphone -
plac(a) please placate. implacable z 3
plen, plet fill replenish, dep]ete E
- e foot Livigedy. poltan -~ %
port S carry | porter, transport
- poss, ety 0 - power, ability ~ o possible, potent
Preci value, pr1ce l precious, depreciate
- L Eeaasee S B, T psychology, psychosomatic
| |
l rupt ll break i rupture, erupt
|
—7[ 861 kggw, have know]edg( science, omniscient
scope sight telescope, microscope
. scrib, scr1pt write 1nscr1be, postscript
Ssect —‘“—“_—:;F‘_:~ __,_ SEL b1sect 1ntersect
- sen old senmr, senile
: _Seéqu, secut o follow _Sequenge, consecutive
L A = "_u—mjm—a‘]gﬁew e solo, sohtary
' son : RS Tl spi;d‘~— i e un1§~(_)h, rAesbnant S sk
spec(t) et 1 TOBE [af) inspect, spectator
- string, stmct t tlghten = ] éﬂt”rrih—é»ent, constrict
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Meaning

Example

TEETETEEEEEEd

tang, tact touch tangible, contact
g S hold o tenaetons. -0 3
termin end | terminal, terminate
terra earth ~ | terrain, territory
g = god theology, atheist
tort ' 5 twist - extortion, distort
tract pull, draw, drag| tractor, extract
ven(t) come convention, intervene
vert, vers 2 ‘fﬁfﬁm“ T -diVE;E,‘reVérse

vid, vis see videotape, television
viv, vit live _qrevive, vitdfm”"“immh’
voc, vok voice, call vocal, provoke e
zo(o) animal zoo, zoology







